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Beryn

3anporoHoBaHMii HaBYaIbHUH MociOHUK «Masters Training and Research» («Marictepcbke
HaBUaHHS Ta HAYKOBI JOCIIJDKEHHS») PO3pOOJICHHH y (GopMaTi KpeauTHO-MOIYJIbHOI CHCTEMH 1
CIPSIMOBAaHU Ha PO3BUTOK KOMYHIKATHBHHX HABUYOK Ta MOBIIEHHEBOI KOMIICTEHTHOCTI CTY/ICHTIB-
MaricTpiB BCiX CIIELIabHOCTEH YHIBEPCHUTETY B YMOBaxX PEalbHUX CHUTYyalii B mpodeciiiHoMy Ta
aKaJIeMiYHOMY cepenoBuili. MaiOyTHi ¢axiBii MarTh peanbHy NOTpedy B BIILHOMY BEACHHI
KOMYHIKaIlii B paMkax (axoBoi Ta HayKOBO-JAOCIITHUIIBKOT TisUTbHOCT1, PO3yMiHHI KPOCKYIBTYPHOTO
KOHTEKCTY Ta Oprasizamii MDKIMCIUIUTIHAPHOTO CIHIJKYBAaHHs, OCKUIBKH II€ HAJa€ iM JOCTYIT 0
MDKHapOAHOT MpodeciiHOl 1 HAYKOBO-OCBITHBOI CIIITBHOTH.

HaBuanbHuii TOCIOHUK MPU3HAYEHO SIK JUIS AyAUTOPHOTO, TAK 1 AJISl JUCTAHIITHOTO OHJIAIH
HAaBYAHHS B MeXaX AWCHUILIIHU «[HO3eMHa MoBa 3a Mpo(eciiiHUM CHpSMYyBaHHSM» 3 IIEBHOIO
KUIBKICTIO 3aBJIaHb JJII CAMOCTIMHOI aBTOMarH3allii HaBUYOK T'OBOPIHHS 1 MHCbMa. BiH MICTHTH
aKTyaJlbHMH CydYaCHHM Marepiad 1 BiJNOBiA€ HANPSMKY IiATOTOBKH CTYACHTIB-MaricTpis
BIJIMOB1JTHO 0 MI>)KHAPOJIHUX CTaHIApPTiB.

[HHOBAIIHICTE 3aIPONOHOBAHOTO TIOCIOHWKA IMOJIATAE B TOMY, IO KpPIM TPaAMIIIHHOI
¢GyHKIIi KOTHITUBHOTO PO3BUTKY B paMKax HABYAIBHOI IisIBHOCTI (MOBJICHHEBOI Ta MpodeciitHol
KOMIIETEHTHOCTEH), BiH CIPSMOBAHHA 1 Ha PO3BUTOK OCOOMCTOCTI CTYyJEHTa, MOro COIialbHOT
KOMIIETCHTHOCTI, TIMOTETUYHOTO, AHAJTITHYHOTO 1 KPUTHYHOTO MUCJICHHS (HaBUYKH OOpOOKH
iHpopmarii, ii y3aralbHEHHS Ta BUKOPUCTAHHS JJIs BUPILNICHHS PEATbHUX IMpoOsieM). 3aBIsSKA
3aMpoNOHOBAHIM METOIUIl CTYACHTU-MAariCTpu MOXYTh MOTJIMOUTH CBOI 3HAHHS 3 KOMYHIKAIl B
MeXax HayKOBOTr0, (paxoBOI'0, KPOCKYJIBTYPHOTO 1 MIKAMCIUILIIIHAPHOTO CHIJIKYBaHHS MapajiedbHO
3 PO3BUTKOM CBOIX OCOOMCTICHHX SIKOCTEH, MUCIEHHs Ta M’ Ikux HaBUYOK (“‘soft skills™). Peanizarris
TaKOro MiJXOAY J103BOJISIE BUPIIIUTH psJ] 3aBJaHb OpraHi3aliifHOro, HaykKoBOTO, IUJAKTUYHOIO Ta
3MICTOBHOTO KOHTEHTY.

[TociOHMK ckIanaeTbes 3 AUNAKTUYHUX 1HCTPYKIIH, PEeKOMEHJAIiH, 3pa3kiB BUKOHAHHS
NEBHUX 3aBJlaHb, 16 TEMAaTUYHUX IOHITIB Ta CIIOBHMKa. [H(popMaliiiHi pecypcu KOKHOI TeMaTHYHOL
CeKLIi HaBeJEHI B OPUTIHAJILHOMY BUIJISAl 3 ypaXyBaHHSM NPUHLHUIY METOJAWYHOI JOLUIBHOCTI.
P03BUTOK KOTHITMBHOI Ta MOBJIEHHEBOI KOMITETEHIIIl B YMOBaX peajlbHUX CUTYallli 3 mpodeciitHoro
Ta aKaJeMIYHOIO XKUTTSA BIJOYBA€TbCA 3 ONOPOIO Ha MOMNEPEAHIM JTOCBi Ta 3HAHHS CTYyJEHTa i
3/11CHIOETHCA B MEXKaX CUTYaTUBHOTO KOHTEKCTY.

OCKIJTbKM CKJIACTH TOBHUM MeperiiK akaJeMIuHUX Ta MpodeciiHuX cuTyalliii HeMOXKIIMBO,
aBTOPU MOCIOHMKA B3SUIM HAMOLIBII THIOBI: y4acTh B HAYKOBO-IOCI1THUIBKINA poOOTi, MIKHAPOIHUX
JOCIITHUIBKUX MPOEKTAX 1 MporpamMax MoOUTEHOCTI, poO0Ta B KOMaH1aX, MiKHApPOAHI CTaKyBaHHS,
CIIJIKYBAaHHsS 3 KOJIETaMU, BHUKOHAHHS TPOEKTY, HANMMCaHHA ece, pedepariB, cTaTeil, BUCTYN 3
NpEe3eHTAIlIsIMA Ha KOH(pEPEeHIisX Ta iH.

Opienranis Ha pedopMyBaHHS YKPAiHCHKOI OCBITH B paMKaxX Cy4aCHUX €BPOIEHUCHKHX
TEHJICHI[I, sSKa TMOCTaBWJIa BUMOTY II€PECTPYKTYPYBaHHS HaBYAIBHHUX IPOTPaM BiAMOBIAHO IO
KOMIETEHTHICHOTO MiIXOy, CIpHUsia TOMY, IO MOCIOHUK Ma€ 4iTKy CTPYKTYpY, SKa BiAMOBigac
BUMOTaM TaKoi opraHizarii:

1. OpienTanis Ha PO3BUTOK MOBJICHHEBOI KOMIIETEHTHOCTI CTYJACHTIB 0OyMOBHWJIa i1HTEIPOBAHUMN
TIX1]1, 110 3a0e3mnedye B MaciTadi 0JHOro MoCiOHKWKA HAa OCHOBI CHCTEMH IHTEPAaKTUBHUX 3aB/IaHb



PO3BUTOK YCiX BUIIB MOBHOI TISUTbHOCTI (YMTaHHSL: IIEPETIIA0BE, TOIIYKOBE | BUBYAIOYE; TOBOPIHHS:
MOHOJIOTIYHE ¥ JliaJIOT14He MOBJICHHS; ay/IIFOBaHHS 1 TMChMa, @ TAKOXK YCiX aCIIEKTIB MOBH);

EdexTuBHICTh TIporiecy HaBYaHHS 3a0€3MEUYETHCS OINMOPOI0 Ha pe3yJbTaTh OaraToOpiuHHUX
HAYKOBUX JIOCIIKEHb, €KCIIEPUMEHTAIILHO IEPEBIPEHIX B pealIbHIX YMOBAX HABYAHHS Y BUIIIAX,
BiJOOpaXXeHUX y MoOHOTpadisx, crarTsx, nporpamax Al, MT, NLP, mo HaOynu mikHapoaHe
Bu3HaHHA. CHCTEMa 3aB/IaHb BPaXOBYE IICHXOJIOTTYHI 3aKOHOMIPHOCTI POOOTH JIFOCHKOT TTaM'sITi
(MEUMOBUIBHOT) 1 MHCIEHHS. ['pamMaTHUHAa KOMIIETEHTHICTH (OPMYETbCI Ha  OCHOBI
MICUXOJIOTIYHAX MEXaHI3MIB IMOPOKCHHS 1 CIPUAHSATTS MOBHUX BHCJIOBIIOBaHb. KoMILIeKCHUIA
PO3BHUTOK CTY/AEHTIB 3A1MCHIOETHCSI HA OCHOBI IICHUXOJIOTIYHUX 3aKOHOMIPHOCTEH CaMOPO3BUTKY;

Bci 3aBnanHs MaroTh MpoOJIEMHUNA XapakTep 1 OpIEHTOBaHI Ha PO3BUTOK HABUYOK, sIKI HEOOX1/1HI
B pEWIbHUX CHUTYalisiX >KUTTEAUIBHOCTI. YHiBepcalibHO CGHOPMYIIBbOBaHI 3aBIaHHS MpH
BUKOHAaHHI BHMAararoTh I1HJWBIyaJbHOTO MiJXOMy, OCKUIbKH 3BEpPHEHI 10 JOCBIAY KOKHOTO
KOHKPETHOTO CTYJeHTa, TOOTO 3aBJJaHHA € CTYJACHTOOPIEHTOBAaHUMH. 3alpOIIOHOBAaHA METOAMKA
JI03BOJISIE BCTAHOBUTH PO3XO/KEHHSI MK ICHYIOUMM 1 HEOOXIJHUM PIBHSMH PO3BHTKY W THM
CaMHUM BU3HAYUTH 30HY IHMBIIYaJIbHOTO PO3BUTKY KOXKHOTO CTYJICHTA;

[TociGHMK MOKe OyTH BUKOPUCTAHO SK y PEKUMI ayIUTOPHOI, TaK i caMocTiifHOl poboTh. s
3a0e3neueHHs e(peKTUBHOCTI OCTAaHHBOT 3alIPOIIOHOBAHI: AUIAKTUYH] BKA31BKH 13 UITKUM OIUCOM
QITOPUTMIB i, HEOOXiTHMX NpPU BUKOHAHHI 3aBJaHb, METOJIMKA CAMOOLIHKHA y TEXHIili
PO3paxyHKy €(pEeKTUBHOCTI pillICHHS 3aBJIaHb (IIBUAKOCTI, IOBHOTH, TOYHOCTI); TJI0Ccapii; cIoBa
1 BUpa3u, HEOOX11Hi 711 opOopMIIEHHS TiIoTe3, aHOTaIlii; pedepariB, KPUTHYHUX OTJISAIIB 1 T.11.

OpieHTalis Ha pO3BUTOK MPOQECiitHOT KOMIIETEHTHOCT! CTYJIEHTIB Ha PiBHI CBITOBUX JIOCSTHEHb
BU3HAUMIIA 3MICT TEKCTIB, K1 BIIOMBAIOTh Cy4acH1 MepeioBi TEXHOJIOTIT B JOCIIIKYBaHii 06acTi;

OpieHTanis Ha PO3BUTOK MHUCJIEHHS CTYAEHTIB OOyMOBWJIa 3MICT MNPOOJEMHHMX 3aBJIaHb,
noOy/I0BaHUX TaKUM YHHOM, L0 PETyJIpHE BUKOHAHHS iX CIpUS€ aBTOMAaTH3allli HaBUYKHU

OpieHTanis Ha PO3BUTOK COIIalbHOI KOMIIETEHTHOCTI KpIM OCMHCIEHHSI KPOCKYJIBTYPHUX
BIJIMIHHOCTEM, 1110 BEJIe 10 YCBIJOMJICHHS BJIACHOI 1IEHTUYHOCTI, BUMAra€ pO3BUTOK HABHUYOK
KOMYHIKallii B pEeXHMI JiaJiory 1 KOMaHIHOiI poOOTHM 3 BIAMNOBIAHUM JIHTBICTUHYHUM
3a0e3MeYeHHSIM YChOT0 MPOIIECY B3a€MOJI.

Bce 11€ € K110940BUMH CKJIaJOBUMU Cy‘{aCHOI BHUIIIO1 OCBITH.



JTATAKTUYHI IHCTPYKIII (DIDACTIC INSTRUCTIONS)

3anponoHOBaHMN HABYAJIBHUI MOCIOHMK pO3pOOJIEHO sl PO3BHTKY Yy CTYACHTIB-MarictpisB
TEXHIYHUX BHILIIB MOBJIEHHEBOI KOMIIETEHII Ta AaKTyaJbHUX KOMYHIKATUBHUX HABUYOK, SKi
HEoOXi/HI B peanbHOMYy TpodeciiHOMYy Ta akKaJeMidHOMY CepeloBHUINi. PO3BUTOK HaBUYOK
3IIHCHIOIOTBCS aBTOHOMHO. TEKCTOBa YacTMHA TEMATUYHHUX IOHITIB Ma€ CTaHAAPTHHUU pPO3MIp
(6:1M3BKO 5 THC. IPYKOBAHMX 3HAKIB) 1 JONOMAarae BBECTU Y KOHTEKCT, MIPEICTABUTH MaTepian s
KOMYHiKarlii, 30araTUTH JICKCHYHUH 3amac, pO3BHHYTH aKTyajdbHI HABUYKHU 1 BMIHHS CIIUIKYBaHHS.
3aBIaHHs TEMAaTUYHUX OHITIB YHIBEpCaIbHI 1 OXOIUTIOIOTH YCi BUJM KOMYHIKaTUBHOI JisIILHOCTI B
Mexax npodecii 1 HAyKOBO-OCIITHUIIBKOT TiSUTBHOCTI:

1. Introduction (BCTyIHA YacTHHA): 3aBJIaHHS HA ITOYATKy TEMaTHYHOTO IOHITY HAaIpaBJieH] Ha
CMBOPEeHHST NI3HABAILHOI MOMUBayii, camooyiHky epyouyii y HaHiii o0JacTi 3HaHb, PO3BUMOK
2inomemu4H020 HayK08020 MucjieHHs. BoHU JO3BOJSIOTH BBECTH B KOHTEKCT TEMATUYHOTO IOHITY 1
JIaTH CTpAaTeTiYHe OPIEHTYBaHHS y 3alPONOHOBAHOMY iH(OpMaIifHOMY pecypci. 3aBIaHHS MarOTh
PI3HUH CTYIIHb CKJIAJHOCTI, TIO3HAYEHHH 3HAKOM (*).

3apnannga 1.1***

«lIpouumatime nHazgy memamu4Ho20 OHIMY i 3aNPONOHYIIMe 2INome3y CMoCO8HO MO20, NPO wo 6yoe
tmu moea. 3agixcyiime c8or 2inomesy NUCLMOBOY.

3aBiaHHS JIO3BOJISIE CTBOPUTH «CTpATEriuHE OPIEHTYBaHHS» B i1H(GOpPMAIIMHOMY pecypci, IIo
MO3UTUBHO BILTUBAE HA WOTO 3aMaM'sITOBYBAHHS 1 CIIPUSIE PO3BUTKY MIOTETUYHOT'O MUCIICHHS.

3apnannga 1.2*%**

«l]o eam eidomo cmocosno yiei npobaemu? Craadimv nepenik cgoix ideti y JiGill KOJOHYI
3anpononosanoi mabnuyi nio sazonosxkom — MEHI BIJJOMO».

3aBgaHHs CIpHs€ YCBIIOMIIEHHIO PO3PUBY MK 3HAHHSIM, IIIO ICHYE, 1 TUM, IO TporoHyeThes. Lle
CTUMYJIIOE€ CTBOPEHHS MOTHBAIlil O3HAllOMIIEHHS 3 1HQOpMAIIITHUM pecypcoM 1 MOTIM J103BOJISIE
BHU3HAYUTH CTYIIHb HOTO 1HHOPMATHBHOCTI.

3aBnannga 1.3**

«AKwo 6u 3Haeme 6iON0Gidi Ha NOCMABIeHi NUMAHHS, 3agiKcyime iX NUCLMOBO V 8i108€0eHOMY 05
Yb020 MicYl NICIA KOHCHO20 NUMAHHAY.

3aBaaHHs 103BOJISIE BU3HAYUTH BIIACHY €PY/IUIIIIO B 3aIIPOIIOHOBAHINM 001acTl 3HAaHb 1, K HACTIOK,
Mipy 1H()OPMAaTHUBHOCTI TEKCTOBOIO Marepiaiy. 3alUTaHHs, 110 €, [0 CYTi, MJIAHOM, CTBOPIOIOThH
OpIEHTYBaHHS B 1OT0 3MICTi.

3aBnanusa 1.4*

«0066edimb y npusedeHoOMy CnucKy 8i00Mi 8aM C08d i BUPA3U, HANUWIMb iX NEPeKIao 8 NPasiil KOIOHYI
maonuyi i 6usHaume GIOCOMOK C8OEL NOYAMKOBOI TEKCUUHOT KOMNEMEHMHOCTI.

3aBiaHHA J03BOJISI€ BBECTH JIGKCUYHUN MIHIMYM, CTBOPUTH MOTHUBAI[II0 OCBOEHHS HOBOI JICKCUKH,
3MIMCHUTH CAaMOOIIIHKY JIEKCHYHOI KOMITIETEHTHOCTI. CTpaTeriyHe OpiEHTYBAHHS B JICKCHUIlI CTBOPIOE
CIPUSITIUBI YMOBU AJIA ii €()eKTUBHOTO 3araM'sTOBYBaHHSI.

2. Reading (unTaHHS1) — IIe OCHOBHA YAaCTHMHA, SIKA CKJIAJA€ThCS 3 TEKCTOBOI'O pecypey i
croBHHKA. JI7s1 poOOTH HaJ TEKCTOM pO3pOOJIeHa CHCTEMa 3aBJIaHb, IO CIIPSIMOBAaHA HA PO36UMOK
HABUHOK NPO2TIA008020, NOWYKOB020 | BUBYAIOU020 YUMAHHA, SAKi HEOOXimHI A epeKTHBHOTO
nomuyky i 00poOku noTpidHOi iHPOpMarIii.

I'pamamuuni 3a60anus MarOTh SCKPAaBO BHUPAXKEHY MPaKTHUYHY CHPSIMOBAHICTH 1, IO CYTI,
3a0e3MeuyoTh YMOBH aBTOMATH3aLlli alTOPUTMY CMHCIIOBOI IHTEpIpeTallii BUCIOBIIOBAaHH:. B HuX
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MO/IEITIOIOTHCS PeaibHI PO3YMOBI OIepallii, 110 BUKOPUCTOBYIOTHCS JFOJAMHOIO B IPOLIEC] CTBOPEHHS
1 COPUIHATTS MOBJICHHEBOTO BUCJIOBIIIOBAHHS. Y CIIIITHE OBOJIOJIHHS IIMM aJITOPUTMOM — TapaHTis
BUCOKOI €()eKTUBHOCTI KOMYHIKaIlii.

Jlexcuuni 3a80amHs  JO3BOJNSIOTH PO3BUHYTH (JIHTBICTUYHY 3A0TaaKy», TOOTO 30aTHICTh
30aragyBaTH JIEKCHKY 3a JIOIIOMOTOI0 aHali3y KOHTEKCTY. TyT TakoX 3aKpillIFOIOTHCS HaBHYKH
poOOTH 31 CIIOBHUKOM. 3a80aHHs 3 pehepysarHs CIPUSE PO3BUTKY 3110HOCTI IO y3araJlbHEHHS 1, SIK
HACJIJIOK, PO3BUTKY iHTENEKTy B IIoMy. OCKiIBKM HaBHYKH IMMCHMOBOTO NEPEKIaay CTaHOBISTH
3HaYHY YaCTHHY POOOTH 3 IHIIOMOBHUMHM 1H(OPMALIMHUMHU peCypcaMy, MU BBXKAEMO JIOIIBHUM
3alpOINIOHYBATH 3aBAAHHS 3 nepexiady HaUCKIAJHIMINX YaCTUH TEKCTOBOTO Marepiaiy. 3aBaaHHI
MaroTh PI3HUH CTYIIHb CKJIAJHOCTI, TO3HAYCHHIA 3HAKOM (*).

3aBnaunsa 2.1*** Ilpocnaoose uumannsn:

«lllsuoko npoenawbme mexkcmosuti mamepian i 6usHaume, 4u niomeepounacs eawia cinomesa?
Topisusatime ompumany inghopmayito 3i coimu 3anucamur.

3aBmaHHs PO3BHMBAE HABUYKH NPOTJSIIOBOIO YHUTAHHSA, $KI HEOOXiAHI IS CTPaTeriyHOro
Opi€EHTYBaHHA B JpKepeni iH(opMallii mpu monepeHboMY MBUAKOMY IMOITYKY HEOOXiTHHUX JaHUX.
3aBlaHHA TaKOX Ja€ YSABIEHHS MpPO piBEHb PO3BUTKY TIMOTETUYHOTO MUCICHHS 1 Bele M0
YCBIIOMJICHHS BOXKJIMBOCTI aHAJII3y CMHUCJIOBHX JCTaJeH iHPOpMAIitHOTO pecypcy.

3aBnaunsa 2.2** Ilowiykoee uumanns:

«3Hatidimb 6 mekcmogomy mamepiani 6i0n06i0i Ha NUMAHHA, HA AKI 68U He 3MO2IU 8i0N08icmu 00
yumanns. /Jooatime nponyweri ionogioi ¢ maoauyro 1.3».

3aBiaHHs COpPSIMOBaHE HA PO3BUTOK HABUYOK MOIIYKOBOTO YUTAHHS, SIKI HEOOXIJHI B CHUTYalisX
[IBOBOTO TIONIYKY MOTPiOHOI iH(opMmarii. OTpumaHi pe3ylbTaTH TaKOX J03BOJISIIOTH BH3HAYUTH
piBeHb BJIACHOT epy/HLii y 3anporoHoBaHiil cdhepi 3HaHb.

3aBnanns 2.3. Busuaroue uumannn | (pozeumox zpamamuyunoi Komnemenmuocmi):

BuBuaroue untanHs nepeadayvae JeTalbHUM aHa3 TEKCTOBOTO MaTepiaiy, 1110, Y CBOIO Yepry, BUMarae
BUCOKOTI'O PiBHS PO3BUTKY I'PAMaTHYHOI KOMIIETEHTHOCTI. B OCHOBY 3aBJJaHHSI TOKJIaIeHUH allrOpUTM
PO3yMOBHUX oOmepalii, SKi BUKOHYIOTbCSI KO)KHUM MPU CMHUCJIOBIM 1HTepIipeTallii BUCIOBIIOBAHHS.
ABTOMaTH3aLLis IILOTO AITOPUTMY — HEOOX1/IHAa YMOBA OTPUMAHHS HABUYKU CIIOHTAHHOTO CXOTLTIOBAHHS
1 TOPOJKEHHSI MOBHOTO BUCIIOBITIOBaHHS. OIHKC alropuT™My HaBeeHO B TIpS.

KoyxHuit Kpok Mae cBilf piBeHb CKJIQJHOCTI, IKM MMO3HaYeHUH 3HaKoM (*). A came:

1. o066edims Odiecnosa y sudinenux pewenHsax mexcmy**;

2. Oiecnosa, wo SuKoHyloms (QyHKyilo npeouxama, noswaume cumeonrom P 3 indexcom, sxuil
gionosioae ix nopaoky é pevenni (nanpuxiad, P, P2 P...")*;

3. 6i00inimb Kocoro ninicio epyny cy6 'ekma (S), wo sionocumvcs 00 npeduxamy i npomapkyme i
6i0noeionum indexcom P, 0o saxozo eona narescums (nanpuxnao, St).***;

4. 6i0oinime xocumu ainismu epynu 06 ’exkmy (O); aopecamy (Ad); dooamxy (komniimenmy) (C);
oocmasur (AM) uacy (tm), micys (pl), memu (Pp), npuuunu (CS), obpaszy oii (Mn), ymos (CN) i
npomapxyiime ix 6i0nogionum indexcom P, 0o sxozo eonu nanexcamo (nanpuxiad, AMm!)***;

5. ioemmudhixyiime Oiecnosa, y skux eiocymuiti cyd’ekm S. Busnaume mun Koncmpykyii a6o
NIOPIOHO020 PeyeHHsl, SIKi BOHU 86005Mb, I NPOMAPKYUMe BI0N0GIOHUM CUMBONIOM (0us. nyHkmu 3-4).
s eusHaueHHs: CMUCTIOBUX BIOHOCUH YCepeOUHi KOHCMPYKYIU I NIOPAOHUX peuenb NOCMAasme Kocy
JUHII0 NICAs IX 8EIUKO20 CUMBONY | HANUWIMb MATeHbKull cumeon npeouxama (P) 3 inoekcom, oe
nepuia yughpa 8ionosioac Homepy 20J108H020 NPeduKama, 00 K020 8i0HOCUMbCS KOHCMPYKYISL b0
niopsioHe peuenHs, a Opyea - NOPAOKOBOMY HOMEPY CAMO20 NPeOUKama 8 pedeHHi (Hanpuxiao, y
sunaoxy 3 06 'exmuoro koncmpykyicio Qfpl2)*****

6. 3a ananocicro 3 nynkmom 4 menep 6aice 8 KOHCMPYKYIAX | NIOPAOHUX PeUeHHX 8I00LNIMb KOCUMU
ninismu  epynu 06 ’ekma (0); aopecamy (ad); oooamxy (komnaimenmy) (C); ob6cmasun (am) uacy
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(tm), micys (pl), memu (Pp), npuuunu (CS), obpaszy oii (Mn), ymos (CN) i npomapkyime ix
6i0N06IOHUM iHOEKCOM P, 00 AKO20 60HU HANEHCAMb (HANPUKAAO, AMtm!)**™;

7. niokpeciimob 207106HI cl08a y BUOLIEHUX 2pynax™** i nepexnadime peyeHHs, OPIEHMYIOUUCH HA
BUSIBIIEHT CMUCTOBE BIOHOULEHHS * * ¥,

[IpencraBienuii HIDKYE MPUKIIA] UTIOCTPYE KIHIIEBUN BapiaHT BU3HAYCHHS CMHCIIOBUX BiJIHOCHH
MIDXK CJIOBaMH yCepeuHI PCUCHHS.

st AT otk p1 AMmn
Students taking their first degree / live and study largely / within their own

AMlpl S2 P2 CZ/pZ.l 021 p2.2

colleges; // the role of the University / is / to set / their examinations / and / award /

ad2.2 02.2
them / degrees.

3aBnauus 2.4. Busuarwue uumanns |l (po3eumok nexcuunoi komnemenmuocmi):

Jns neranpHOTO aHamily pkepena iHopmamii Mpy BHBYAIOYOMY YHTAaHHI HE MEHII Ba)KIIMBE
3HAYEHHS MAa€ PIiBEHb JIGKCMYHOI KOMIETEHTHOCTI. 3ampoIllOHOBaHI 3aBIaHHsS CIpPSAMOBaHI Ha
30arayeHHsl JIEKCMYHOTO 3amacy, SiK 3a JOIOMOTOI0 PO3BUTKY <JIEKCUYHOI 370Taaku» (3aBIaHHS
2.4.1), Tak i 6e310CepeHBO B MPOIECi pOOOTH 31 CIOBHUKOM (3aBaaHHs 2.4.2).

2.4.17%** «giomimbme 6 mabauyi 1.4 crosa i eupasu, 3HaA4eHHA AKUX 8AM CMALO 3pO3yMine Nicis
O3HAUIOMAEHHS 3 MEeKCMOBUM Mamepianom 0Oe3 ClO8HUKA, HANUWimo ix nepexiao 8 npasii KOIoHYi
mabauyi i 004UCTIMb NOKASHUK 8AULOI 30aMHOCIE BUBOOUMU 3HAYUEHHS C/1i6 3 KOHMEKCMY»,

2.4.2* «noousimovcs 8 CIOBHUKY 3HAYEHHS MUX Ci8, AKI 6aM He 80AN0CA GU3HAYUMU, HANUWIMb iX
nepexnao 6 npasii KoaoHyi mabauyi 1.4 i obuuciims 8i0COMOK HOBUX CJli6, SIKi 6aM HeOOXIOHO
3aceoimuy.

3aBnanus 2.5 Peghepysannsn:

«Hanuwimo pegpepam, suxopucmogyiouu ancopumm, npueeoenuil 8 Tipsy.

3aBiaHHA CIpSIMOBaHE HAa PO3BUTOK HABUYKHU pedepyBaHHs, sIKUH cripusie GopMyBaHHIO KIFOUOBOI
IHTEJEeKTYyalbHOI 3410HOCTI 70 y3aranbHeHHs. Lle, mo cyti, 6a30Buil HaBUYKa 00poOKu 1H(OpMarlii,
KUl BU3Ha4ae eeKTHBHICTh pimieHHs mnpoOneM. I[o6 monermuTu #oro 3acBoeHHs, B TIPS
NPUBEICHUIN aJITOPUTM, KOKHHI KPOK SIKOTO M€ CBill CTYMiHb CKJIQIHOCTI, TO3HAYEHHIA 3HAKOM (*):
1. osHatiommecs 3 mexcmosum mamepianom 6i0 nNOYAmKy 00 KiHys™;

2. po30inimb mMeKCmogull Mamepianl Ha CMUCIO8L HACMUHU, Oatme IM HA36U HA NOAAX I
nepemeopime Ha3eu 6 nian***;

3. onuwime KOMCHUIN NYHKM NIAAHY | 0OpMIimb OompuManuii pe3yiomam y 8ueisndi pegepamy.
36epHims ysacy Ha Ha3eu, UMb YeHmMpanvHi ioei, paxkmu, demaiui, 3HANUIIMb KIHOUOBI Cl08A,
8UOLIMb cMucao8i pasu. Onuwimes KOHCHUU NYHKM AKOMO2a Kopomuie. IMIHIMb NOPs0OK NYHKMIE,
AKWO Mo2o eumazac aoeika eukiady. Boowouac namaeatimecs ne nepekpyuyeamu 3micm abo He
oooasamu 6i0 cebe ****;

4. mpoensimome we paz ceii peghepam KpumuuHo i OyiHimv, yu nepeodaru 6u cymv o0dcepend
iHhopmayii na NPasUIbHIt aHenitucLKit MO8I. AKwo 6u He Yiikom 3a0080.71eHi, 00CKOHAIbME 1020,
nepenucaguiu okpemi nyHkmu ***;

5. Hamaeatimecs nepexazamu Oxcepeno iHghopmayii ceoimu co8amu 3a NiIAHOM 3 ONOPOIO HA C6ill
peghepam ****,

Binbun OKIaHUI OMHC aNTOPUTMY, a TAKOK KOPHCHI CJI0Ba i BUpa3u BU 3Hanaere B TiIpS.



3aBnannsa 2.6*** Ilepexnao

«llepexnadimv nucbmo80 8UJLNEHT YaCMUHU MEKCMOB8020 MAMEPIATY).

Xoua KIHIIeBOIO METOI0 HaBYaHHS MOBI IMOBUHHO CTaTH PO3YyMIHHS TEKCTy 0e3 mepekiany, 10CBij
MOKa3ye, 10 MUCHbMOBHI Mepekiiaa 100pe JornoMarae JTUCIHUIUTIHYBATH JYMKH 1 CIYXHUTh PO3BUTKY
HABUYKW BepOALHOT IHTEpIIpETallii, IKHi O3BOJISE SCHO 1 YITKO (DOPMYIIOBATH CBOI AYMKH, IO
CIpHUSIE PO3BUTKY MUCIICHHS B LIJIOMY.

3. Summarizing (niocymkoea wacmuna): 3aBIAHHS TICJIS TEKCTOBOIO Marepiaixy HiJBOJSATH
HiICYMOK BCi€1 poOOTH 1 CTBOPIOIOTH YMOBH JUIsl PO3BUTKY 3A10HOCTI A0 y3arajlibHEHHS, KpUTUYHOTO
aHayizy 1 caMoorinku. Bei Ha3BaHi 310HOCTI MalOTh K PO eCiiHMM, TaK 1 eK3UCTCHITIAIBHUI CEHC,
OCKUTBKH PO3BUBAIOTH HE TUIBKHU IHTEJEKT, ajie 1 0cOOMCTICHI sSKOCTI. Lle - HalickimaaHima 4yacTuHa,
sIKa 1HTErpye B coO1 psAa yMiHb 1 HaBUYOK. CTYIMiHB CKIIAHOCTI MapKipoBaHa 3HakoM (*).

3ananns 3.1 Kpumuunuit oennao*****

«3pobimb KpumuuHuil 02130 HpOpMaYiliHO20 pecypcy BION0GIOHO 00 cXemu I aneopummy, ujo
nponouytomuocs 6 Tipsy.

3aBiaHHA CHOPSIMOBAaHE HA PO3BUTOK Kpumuuno2o mucienHs. Cama CTPYKTypa KPUTHUYHOTO OTJISY
CHpUsi€ PO3BUTKY HABUYKH y3araJlbHEHHS 1 MPUMYIIY€E AUCHUILTIHYBATH AYMKY, OCKITbKH BUHUKAE
HEOOX1/IHICTh BUJUIUTH B TEKCTOBOMY Marepialii: MeTy, IpeaMeT Onucy, aapecaT (komy iHpopmarrist
NPU3HAYAETHCS ), AKTYaJIbHICT 1 HOBH3HY 1H()OpMALIHHOTO pecypcy, METOH, SIKi BAKOPUCTOBYIOTHCS
(K110 €), CTHJIb aBTOPA Ta BUCHOBKH. B TIPS 1aHO TOKIaJHUI OMKUC CMUCIOBUX 3HAYCHD KOKHOTO 3
Ha3BaHUX aCIIEKTiB 1 NPUBEACHUH CIIMCOK KOPHCHUX CITIB 1 BUPas3iB.

3asaanns 3.2 Anomauin

3.2.1**** V3acanvuime nooawny inghopmayito 8 0eKinbkox ¢paszax, UOLIUSUU CYMb 3d 0ONOMO20H0
8i0nosioell Ha HACMYNHI NUMAHHA.

» Axa ocnosna ioes inghopmayitinoeo pecypcy?

» B uomy nonsieae opucinanohicme inghopmayii?

» s kozo inghopmayitinuii pecypc npusHaveruii?

3aBgaHHsl CIpsIMOBAaHE Ha PO3BUTOK HABMUKH KPUTHYHOTO aHaNI3y iH(OpMAIIHHOTO pecypcy Ha
BUCOKOMY DPIBHI y3arajJbHEHHsS. 3/1aTHICTh JIAKOHIYHO BHUPaXXaTH CYTh NMPOOJIEMH CBITYUTH IPO
BHUCOKHUH PIBEHb PO3BUTKY IHTEJIEKTY 1 € CYTHICHOIO MEPEAYMOBOIO YCHIIIHOCTI pillIEHHS MpooieMm.
3.2.2*** Buecimv Ho8y iHgopmayito, npo AKy eu Oiznanucs, 8 mabauyro 1.2 i euzHaume cmynino
iHghopmamuenocmi ddcepena iHghopmayii.

3aBiaHHA MIABOJUTH MIJCYMOK YCl€i BUKOHAHOI pOOOTH 1 JA03BOJISE 3MIMCHUTH HE TUIBKU OLIIHKY
3HAYYIIOCTI TEMATUYHOTO IOHITY, ajie 1 CAaMOOLIIHKY TUHAMIKH BJIACHOTO PO3BHUTKY, JOCSATHYTOTO B
npolieci camoi poOOTH, 110 CTBOPIOE MEPETYMOBY /IS TOIATBIIOTO PO3BUTKY MOTHBALIT HABYAHHS.

4. Self-evaluation (camoouinka): 3a0e3neuye pO3BUTOK HABHYKH CaMOKOHTPOJIIO. st 1Ih0T0

HEOOX1/THO 3aIIOBHUTH KOJIOHKH 3amporoHoBaHoi Tabnuiri: Ne6 — VL (mBUAKicTH pileHHs) — vac,
BUTpaYeHUN Ha BUKOHaHHS 3aBAaHHs; Ne§ — EX (moBHoTa pilleHHsI) — KUIBKICTh BUKOHAHHMX
3aBranb; Ne9 — AC (TouHicTh pilleHHA) — KUIBKICTh MPaBHJIbHO BHKOHAHHMX 3aBjaaHb. Jlis
po3paxynky PSE (edexTuBHOCTI pilleHHsi) HEOOXITHO CIIOYATKy 3allOBHUTH BCi KOJOHKHU (B
kosoHIll 10 mms psakiB 1—4 6anu MPUCBOIOIOTHCS, SKIIIO BUKOHAHI 3aBIaHHs (IUB. KOJIOHKY 8); I
pAIKiB 5—25 HEe0oOXiTHO 3IMCHUTH TIOPIBHSIHHS 13 3aIaHUM 3Pa3KOM 1 MMPUCBOITH OaIu 3aJIeKHO BiJl
crynens BianoBigHocti). IloTiMm HeoOximHo minbutu migcymku B psaky TOTAL 1 3pobutn
PO3paxyHOK 32 HACTYTHUMU (HOpMyJIaMu:

VL;/EX; EX max EX max

VL

(AC + E?’X +VL) «100



VL EX AC
(velocity) - (accuracy)
A (exhaustibility)
> timeinminutes o iacks score
< 17
# | Task g = g
wn g = - zZ
o B 3 2 g g
E | 3 s | E| B g
z = & z s &
VL max VL i EX max EX i AC max AC i
1 2 3 4 5 6 7 8 9 10 11
1 11 il 5 1 3
2 12 bl 10 1 3
3 13 * 3 1 2
4 14 * 1 1
5 21 ok 10 1 3
6 22 ** 10 1 2
7 2.3 1 w* 2 1 2
8 2 * 2 1 1
9 3 i 3 1 3
10 4 bl 3 1 3
11 5 ekl 5 1 5
12 6 Ak 3 1 2
13 7 w* 2 1 2
14 8 Ak 3 1 3
15 241 i 3 1 3
16 242 * 5 1 1
17 25 1 * 15 1 1
18 2 ok 10 1 3
19 3 Ak 30 1 4
20 4 ok 10 1 3
21 5 Ak 10 1 4
22 2.6 ok 20 1 3
23 31 ks 30 1 5
24 3.21 Ak 30 1 4
25 3.2.2 ok 13 1 3
TOTAL 240 25 70

3a pe3yabTaTaMu PO3paxyHKiB BU3HAYAETHCS TPaallisl BiAMOBITHO A0 PO3MOAUTY OaIiB:
Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.

3anpornoHoBaHa CTPYKTypa JO3BOJISAE 3MIHCHIOBATH MUCHMOBE BUKOHAHHS 3aBJIaHb 0O€3M0CEPEIHbO
Ha CTOPIHKAX JIAHOTO MOCIOHMKA, IO 1€ MOXKJIMBICTH BIJICTEKYBATH 1CTOPIIO 1 JMHAMIKY BJIACHOTO
PO3BUTKY.

MapkipyBaHHSI CKJIaTHOCT1 3aBJaHb JOMOMOXKE HE TUIBKH 3IIWCHUTH 1HAUBIAYaJIbHUHN MOX1T 10 iX
BUKOHAHHS, aJI¢ 1 BU3HAYUTH CBOEPIJIHI KPOKH B PO3BUTKY.

B Tips MokHa 3HalWTH BH3HAYCHHS IOHATH 2inomesa, pegepam, anomayis i T.1., aITOPUTMHU
BUKOHAHHS 3aB/IaHb 1 CIIUCKWA KOPUCHUX CIIIB 1 BUPA3iB.

Bbaxxaemo Bam ycmixy!
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Tips

1.1 Hypothesis — something which is assumed to be true for the sake of argument or as a starting-
point for an enquiry, although its truth has not been proved.
These expressions will help you to formulate your hypothesis.

1 According to/from the title of the text ...
la | |suppose it might/may (be)... about...
connected with...

1b | 1 am not certain/sure but | think that this concern(s) ...
text (is )... deal(s) with...

1c | Itis hard to hypothesize.

2.1 These expressions will help you to define whether your hypothesis is right.

2.2

=

o

1 | am happy to inform that my hypothesis is right

2 I must admit that. ..
Z2a | Tsucceeded

e e in hypothesizing

—yv (A V]

State the sense relations between words of the marked sentences by using the proposed

algorithm and abbreviations. See the table and example below.
Circle verbs in the marked sentences.
Choose the verbs that are main predicates and mark them with big symbol P followed by
index corresponding to its order in the sentence (for example P* P? P...").
Separate the groups of subject (S) belonging to the defined predicates by the slash (/) and
mark them with the index of P (for example S?).
Separate by the slash (/) the groups of objects (O), complements (C), addressees (Ad),
adverbial modifiers (AM) of time (tm), place (pl), purpose (pp), cause (cs), manner (mn),
conditions (cn) and mark them with the index of P they belong to (for example AMim?).
Underline main words in the separated groups.
Identify the verbs that have no S. Define their function as a construction or a clause marking
them with an appropriate big symbol (see point 4).
In order to define sense relations within defined construction or clause, put the slash (/) after
a big symbol and write down the small symbol of predicate (p) with index (in which the first
number corresponds to the main P, the second to the predicate itself according to its order in
the sentence (for example p*2).
Separate the groups of objects (0), complements (c), addressees (ad), adverbial modifiers
(am) of time (tm), place (pl), purpose (pr), cause (cs), manner (mn), conditions (cn)
belonging to the defined predicates by the slash (/) and mark them with an appropriate small
symbols (for example amm?).

11



This table will help you to choose correct symbols

No

7.1
7.2
7.3
74
7.5
7.6

Symbol
Function me Sﬂ?;er"L_arte Example Hints
construction
Predicate P p
Subject S S I think S-P
Object 0} 0 | read a book S-P-O
Complement c € \Ilvzrlfaeg:g irl]rtn president gzgg(g;CS):O)
Addresses Ad ad | gave him a book S-P-Ad-O
Adverbial modifier (of) AM am | shall see him S-P-O
time tm tomorrow AMtm
place pl in the University AMpl
purpose pp to give him a book AMpp
cause cs because he came to me AMcs
manner mn accidentally AMmn
condition cn if he comes AMcn
Attribute AT at

This example will help you to state the sense relations between words of the sentences

Sl

ATHRE2 ol p1 AM*mn

Students taking their first degree/ live and study largely / within their own

AMlpl SZ P2 CZ/pZ.l 02.1 p2.2

colleges; // the role of the University / is / to set / their examinations / and / award /

ad22 22

them / degrees.

2.3 What is an Abstract?

Abstract is a short description of the chief ideas in a book, speech, etc.

The object in writing an abstract is to express the basic meanings of a longer piece of information
without losing any essential information as well as without changing the emphasis of the original
information.

How to make an Abstract

1
2.
3.
4

Read through the text from the beginning to the end.

Divide the text into meaningful parts and write down their titles in the margins.

Transform the titles into a plan.

Describe briefly every item arranging your text as an abstract. For this purpose pay attention
to the title; single out central ideas, facts and details; seek the key words, select the sense
phrases.

Note that each point is expressed as briefly as possible. Change the order of points if necessary
to make the construction more logical. At the same time take care not to change the meaning
of the original or add to it.

12



In order to present text ideas logically you may need:

to express time-relationship;

to list a number of points or ideas;

to express a cause or a consequence;

to express an idea which is contrary to what has been said before;
to introduce examples or illustrations;

to rephrase what has been said, or underline it;

to sum up what has been said;

to introduce other arguments supporting an idea already mentioned.

s o

7. The following link words and phrases will help you:

e SO We can say that; in other words; to conclude

e first; then; firstly; secondly; thirdly; one point; another point; the last point; finally

e at that time; before; previously; formerly; then; afterwards; next; while; as; during;
meanwhile

e but; however; nevertheless; yet; in spite of; although; on the other hand; all the same; the
trouble is that

e indeed; in other words; truly; that is to say

e Dbecause/since; the reason why; consequently; so; then; therefore; as a result; thus

o for example/for instance; an example of; this is clearly; what’s more

8. Look back at the text and check that you have produced a good summary of what was said in
good English. If you are not completely satisfied, make whatever improvements are necessary
and rewrite the paragraph.

3.1 What is a Review?

Review - 1. acritical examination of a book, a play, a work of art, etc.,
- 2. acritical account of a book, etc.
(The Advanced Learner’s Dictionary of Current English by A.S. Hornby, E.V.Gatenby,
H.Wakefield);
- 3. a magazine or newspaper article giving judgments to a new book, play, television
show, etc. (Longman Active Study Dictionary of English).

How to review the text:

1. Define:

Topic —i.e. asubject of discussion or of a piece of writing
Relevance — i.e. timeliness, urgency

Addressee — i.e. a person (or a group) to whom this text is directed
Main issues — i.e. important points being discussed

Novelty — i.e. newness

Methodology — i.e. the set of methods used for study
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Theoretical significance — i.e. theoretical importance, value

Practical significance — i.e. possible practical applications of this information
2. Find disputable points

3. Give your critical analysis of the work

The following phrases will help you:

= | think/ I believe

= Inmy opinion / in my view

= | dare say that

= Jt’s no exaggeration to say that

= [’msorry to say that

= | (certainty / quite) agree with

= That may be true, but

= | doubt it

= | have many doubts about that.

= | can share this view only to a certain point.
» |l am afraid I don’t agree / | disagree.
= If | am not mistaken

= To all this must be added that

= | really can 't believe that

= The following fact speaks for itself.

= | have nothing to say to this.

= [t’s just the other way round.

= This brings us to the conclusion that

3.2 What is an Annotation?

Annotation is an essence of the text expressed in a few words.

How to write an_Annotation?
On the bases of your knowledge of the text try to express its essence emphasizing the following
points:

e \What is the main idea of the text?
e What is the originality of the text?
e Who is the addressee of the text?

The following expressions will help you to write an annotation:

The text deals with ...
Special attention is given to/ paid to...
The text can be interesting/ useful for-...
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Section 1. Research work within HEIs
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1. RESEARCH WORK

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column "I know".

I know | have learnt

1.31f you know answers to these questions write them down in the space given after each question.

1

What is research?

What is the main purpose of applied research?

How does basic research differ from applied research?

What are the three main forms of a research process?

Why can a hypothesis never be completely proven?

What is the difference between primary and secondary research?

What are the advantages of using the Internet?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | basic research 9 | obscure boundaries
2 | applied research 10 | feasibility

3 | to generate ideas 11 | to limit access

4 | to refute a theory 12 | a wide audience

5 | to make predictions 13 | interdisciplinary

6 | to be consistent with 14 | relevant interest

7 | outcome 15 | to apply for grants
8 | in course of time 16 | a source of merit
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Research can be defined as the search for knowledge, or as any systematic investigation to establish
novel facts using a scientific method. Scientific research relies on the application of the scientific
method, arising intellectual curiosity. This research provides scientific information and theories for
the explanation of the nature and the properties of the world around us. It makes practical applications
possible.

The primary purpose of applied research (as opposed to basic research) is discovering, interpreting,
and development of methods and systems for advancement of human knowledge on a wide variety
of scientific matters concerning our world and the universe. Applied research solves practical
problems; its goal is to improve the human life. For example, applied researchers may investigate
ways to:

e improve agricultural crop production
e cure a specific disease
e improve the energy efficiency of homes, offices, or modes of transportation

Basic research advances fundamental knowledge about the human world. It focuses on refuting or
supporting theories that explain how this world operates, what makes things happen, why social
relations are a certain way, and why society changes. Basic research is the source of most new
scientific ideas and ways of thinking about the world. It can be exploratory, descriptive, or
explanatory; however, explanatory research is the most common. Basic research generates new
ideas, principles and theories, which may not be immediately utilized. Basic research rarely helps
practitioners directly with their everyday concerns. Nevertheless, it stimulates new ways of thinking
and is the potential to revolutionize and dramatically improve the ways practitioners deal with a
problem. Basic research is mainly carried out by universities.

Generally, research is understood to follow a certain structural process.
Though step order may vary, the following steps are usually part of most formal research, both basic
and applied:

e Observations and formation of the topic

e Hypothesis

e Conceptual definitions

e Operational definitions

e Gathering of data

e Analysis of data

e Test, revising of hypothesis

e Conclusion

A common misunderstanding is that by this method a hypothesis could be proven or tested. Generally
a hypothesis is used to make predictions that can be tested by observing the outcome of an experiment.

If the outcome is inconsistent with the hypothesis, then the hypothesis is

rejected. However, if the outcome is consistent with the hypothesis, the experiment is said to
support the hypothesis. This careful language is used because researchers recognize that alternative
hypotheses may also be consistent with the observations. In this sense, a hypothesis can never be
proven, but rather only supported by a series of scientific testing and, eventually, becoming widely
thought of as true. As the accuracy of observation improves in course of time, the hypothesis may no
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longer provide an accurate prediction. In this case a new hypothesis will arise to challenge the old
one.

Research Methods

The goal of the research process is to produce new knowledge. This process takes three main forms,
although the boundaries between them may be obscure:

e Exploratory research, which structures and identifies new problems

e Constructive research, which develops solutions to a problem

e Empirical research, which tests the feasibility of a solution using empirical evidence
Research can also fall into two distinct types:

e Primary research (collection of data that does not yet exist)

e Secondary research (summary, collation and/or synthesis of existing research)

In social sciences and in some other disciplines, the following two research methods can be applied,
depending on the properties of the subject matter and on the objective of the research:

e Qualitative research (understanding of human behavior and the reasons that govern such
behavior)

e Quantitative research (systematic empirical investigation of quantitative properties and
phenomena and their relationships)

Output of Research Work

Academic publishing describes a system that is necessary in order for
academic scholars to peer review the work and make it available for a wider

audience. Most academic work is published in journal article or book form.
In publishing, STM publishing is an abbreviation for academic publications in science, technology,
and medicine. Most established academic fields have their own journals and other outlets for
publications, though many academic journals are somewhat interdisciplinary, and publish works from
several distinct fields or subfields. The kinds of publications that are accepted as a contribution to
knowledge or research vary greatly: from the print to the electronic format.

Internet research is the practice of using the Internet, especially the World Wide Web, for research. The
Internet is widely and readily accessible to hundreds of millions of people in many parts of the world; it
can provide practically instant information on most topics. Compared with the Internet, print physically
limits access to information. A book has to be identified and then actually obtained. On the Net, the Web
can be searched, and as a rule hundreds or thousands of pages can be found within seconds. In addition,
email, online discussion forums, and other personal communication facilities (instant messaging,
newsgroups, etc.) can provide direct access to experts and other individuals with relevant interests and
knowledge. Most funding for scientific research comes from two major sources: Corporate research
and development departments; and government research councils such as the National Institutes of
Health in the USA and the Medical Research Council in the UK. These are managed primarily
through universities and in some cases through military contractors. Many senior researchers (such
as group leaders) spend a significant amount of their time applying for grants for research funds.
These grants are necessary not only for researchers to carry out their research, but also as a source
of merit.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation

3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:
adj. = adjective — npukMeTHUK
adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — iIMEHHHUK
V. = verb — miecioBo
accept (v)
applied (adj)
apply for smth. (v)
behaviour (n)
challenge (v)
collation (n)
contribution (n)
curiosity (n)
data (pl), datum (n)
descriptive (adj)
evidence (n)
explanatory (adj)
exploratory (adj)
facility (n)
feasibility (n)
improve (v)
investigation (n)
merit (n)
obscure (adj)
obtain (v)
outcome (n)
peer review (v)
prediction (n)
property (n)
prove (V)
refute (v)
reject (v)
relevant (adj)
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pENeBaHTHUIA; BiTIOBITHHIA



2. THE BOLOGNA DECLARATION AND EDUCATION REFORM

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know”.

I know I have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What does the Bologna process aim at?

2 | What is the purpose of creating a European space for higher education?

3 | What does the European higher education system acquire?

4 | When was the European Credit Transfer system introduced?

5 | What does student workload in ECTS consist of?

6 | What are the key documents of ECTS?

7 | What is Diploma Supplement?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | to attain 9 | tointroduce

2 | recognition 10 | relevant

3 | convergence 11 | workload

4 | to pursue 12 | to allocate

5 | to challenge 13 | learning outcome
6 | employability 14 | delivery

7 | competition 15 | coherent

8 | cohesive system 16 | to facilitate
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The Bologna Declaration is a pledge by 29 countries to reform the structures of their higher education
systems. It is a commitment freely taken by each signatory country to reform its own higher
education system or systems in order to create overall convergence at European level.

The Bologna process aims at creating convergence and, thus, is not a path towards the
"standardization” or "uniformisation” of European higher education. The Declaration reflects a
search for a common European answer to common European problems. The process originates
from the recognition that in spite of their valuable differences, European higher education systems
are facing common internal and external challenges related to the growth and diversification of
higher education, the employability of graduates, the shortage of skills in key areas, the expansion
of private and transnational education, etc. The Declaration recognizes the value of coordinated
reforms, compatible systems and common action. The Bologna Declaration is not just a political
statement, but a binding commitment to an action programme.

The action programme set out in the Declaration is based on a clearly defined common goal to
create a European space for higher education in order to enhance the employability and mobility
of citizens and to increase the international competitiveness of European higher education.

The European higher education system acquires a worldwide degree of
attractiveness equal to Europe's extraordinary cultural and scientific
traditions.

The Bologna Declaration is genuinely opening up new avenues. In stressing so explicitly the
need for European higher education as a cohesive system to become more attractive to students
from other world regions, it provides one more reason for moving in the direction of a coherent
European system and implicitly invites European institutions to compete more resolutely than in
the past for students, influence, prestige and money in the worldwide competition of universities.

The 29 signatory countries committed to attain the Declaration's objectives pursue the ways of
intergovernmental cooperation, in collaboration with higher education institutions and
associations. The Declaration states that the process of establishing a European space for higher
education requires constant support, supervision and adaptation to continuously changing needs.

The European process, thanks to the extraordinary achievements of the last few years, has become
an increasingly concrete and relevant reality for the European Union and its citizens.

Enlargement prospects together with deepening relations with other
European countries, provide even wider dimensions to that reality.

This is of the highest importance, given that Universities' independence and autonomy ensure that
higher education and research systems continuously adapt to changing needs, society's demands
and advances in scientific knowledge.

The European Credit Transfer System (ECTS) was introduced in 1989. It is a systematic way of
describing an educational programme by attaching credits to its components. The definition of
credits in higher education systems may be based on different parameters, such as student
workload, learning outcomes and contact hours.
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The system facilitated the recognition of periods of study abroad and thus
enhanced the quality and volume of student mobility in Europe. Recently
ECTS is developing into an accumulation system to be implemented at
institutional, regional, national and European level.

ECTS makes study programmes easy to read and compare for all students, local and foreign.
ECTS facilitates mobility and academic recognition. ECTS helps universities to organize and
revise their study programmes. ECTS can be used across a variety of programmes and modes of
delivery. ECTS makes European higher education more attractive for students from abroad.

Learning outcomes are sets of competences, expressing what the student will know, understand
or be able to do after completion of a process of learning, long or short.

Student workload in ECTS consists of the time required to complete all planned learning activities
such as attending lectures, seminars, independent and private study, preparation of projects
and examinations.

Credits are allocated to all educational components of a study programme (such as modules,
courses, placements, dissertation work, etc.) and reflect the quantity of work each component
requires to achieve its specific objectives or learning outcomes, in relation to the total quantity
of work necessary to complete a full year of study successfully.

The key documents of ECTS:
o The regular Information Package/Course Catalogue of the institution.

o The Learning Agreement containing the list of courses to be taken with the ECTS credits
which will be awarded for each course.

o The Transcript of Records which documents the performance of a student by showing the
list of courses taken, the ECTS credits gained, local or national credits, if any, local grades and
possibly ECTS grades awarded.

The Diploma Supplement is a document attached to a higher education diploma providing a standardized
description of the nature, level, context, content and status of the studies that were successfully completed
by the graduate.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.

27



3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation

3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time inminutes | number of tasks score
Tk B % - | &8 g ¢&
sl g g E £ E 3| %
Sl 2 58 F| & &
VL max VL EXmax| EXi | AC max | AC;

1 2 3 4 5 6 7 8 9 10 11
111 falaiel 5 1 3
2 |12 falaked 10 1 3
3|13 fala 3 1 2
4 | 14 * 5 1 1
5| 21 falaied 10 1 3
6 | 22 fala 10 1 2
723 1 | ** 2 1 2
8 2 | = 2 1 1
9 3 | x> |3 1 3
10 | 4 | == |3 1 3
II 5 *hkkkk 5 1 5
12 6 | = |3 1 2
13 7 = 2 1 2
14| g | x> |3 1 3
15| 24.1 falaiel 3 1 3
16 | 24.2 * 5 1 1
17025 |1 |~ 15 1 1
18 2 [ |10 1 3
19 3 | »e | 30 1 4
20 | 4 | == 10 1 3
21 5 | = |10 1 4
22 | 2.6 falaiel 20 1 3
23 | 3.1 *Hxxxk 30 1 5
24 | 3.2.1 Fkkex 30 1 4
25 | 3.2.2 Fxk 13 1 3
TOTAL 240 25 70

4.2 Indicate the results of calculation: VL ; EX : AC . PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:

adj. = adjective — npukMeTHHK

adv. = adverb — npuciiBHUK

pl. = plural — MmuoxuHa

pp. = past participle — gienpukmeTHHK
N. = NOUN — IMCHHHK

V. = verb — nieciioBo

acquire (v)
allocate (v)

attach (v)

award (v)

binding (adj)
challenge (n)
cohesive system (n)
commitment (n)
compatible (adj)
competitiveness (n)
completion (n)
convergence (n)
Diploma Supplement (n)
diversification (v)
employability(n)
enhance (V)
explicitly (adv)
implicitly (adv)
facilitate (v)
learning outcome (n)
objective (n)
pledge (n)

pursue (V)
recognize (v)
relevant (adj)
search (n)

skill (n)

workload (n)
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3. SPECIALISED AND PROFESSIONAL MASTER’S DEGREES

1. Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know .

I know I have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | Do you need Bachelor’s degree to get Master's?

2 | What are the typical requirements for Master’s degree candidates?

3 | What is the difference between a Master student and a PhD?

4 | Do you need to work first before getting Master's degree?

5 | What is a 'tagged' Master’s degree?

6 | How does a 'tagged’ Master’s degree differ from other types?

7 | What is an ‘integrated” Master’s degree?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1| hands-on degree 9 | variety

2| knowledge 10 | accountancy

3| career 11 | coursework

4| not-for-profit 12 | non-governmental
organisation organisation

5| nutritional sciences 13 | advocacy

6| graduates 14 | to be awarded

7| public policy 15 | background

8| curriculum 16 | to earn
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There are many specialised types of Master’s degrees, often focusing on a

Specific professional alrea. These are sometimes known as ‘tagged Master’s degrees’,
because they are ‘tagged’ to a certain field or professional Master’s degrees, because they focus on
career development in a particular profession. Some professional Master’s degrees start with the
word ‘Professional’ in the title, such as the Professional Science Master’s Degree (PSM), a hands-
on degree with a heavy practical component giving students the skills and knowledge needed to work

professionally in their chosen field. AS ever, classifications and course details will
differ depending on the country and institution. Here are some of the most common

examples of specialised and professional Master’s degrees:

Master of Business Administration (MBA)

The Master of Business Administration (MBA) is designed to give students the skills and knowledge
required for career progression in business and management roles. Candidates are given broad
training in all aspects of business, allowing them to apply their learning to a variety of careers. Many
MBA candidates are mid-career professionals, with most programmes requiring at least three years’
professional experience. You can also choose to combine an MBA with a specialisation such as
accounting or finance, and tailor the degree to a specific field of interest. Related master’s degrees
include the Master of Professional Accountancy (MPAcc) and Master of Science in Information
Systems (MSIS).

Master of Public Administration (MPA)

The Master of Public Administration is a public policy degree similar to an MBA but focusing on the
public sector rather than the private sector. Students can specialise in areas such as the environment,
international administration and science and technology with an aim to work for the government,
non-governmental organisations (NGOs), not-for-profit organisations and in consulting. The MPA
combines academic and professional elements, with a focus on policy analysis and management.
Other public policy master’s degrees include Master of Public Policy (MPP), Master of Public Affairs
(MPA) Master of Urban Planning (MUP) and Master of International Affairs (MIA).

Master of Public Health (MPH)

The Master of Public Health has academic and professional elements, taking an interdisciplinary
approach to areas related to public health. Students are taught how to monitor, diagnose and regulate
the health concerns of communities through public policies. Many MPH degree programmes are
specialised in areas such as epidemiology, global health, occupational health, and nutritional sciences.
While some countries accept students with accredited Bachelor’s degrees for the MPH, others only
accept medical graduates.

Master of Social Work (MSW)

The Master of Social Work degree prepares students for careers within the field of social work,
focusing on improving the quality of life for individuals, groups and communities. The MSW is
offered either as a clinical degree allowing students to work directly with clients, or as a macro-
practice degree preparing students for work in political advocacy and community organising.

Master of Laws (LLM)

The Master of Laws degree is usually taken after having graduated from a professional law degree
and gives candidates the chance to combine their knowledge of the basic skills needed to become a
lawyer with specialist knowledge gained through research in a particular area of law.
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Master of Education (MEd, MSEd, MIT, MAEd, MAT)

The Master of Education degree prepares students for careers in education. Some Master of Education
degrees prepare student teachers to become certified, while others are more suited for experienced,
already certified teachers to specialise in areas such as curriculum, instruction, special education,
counselling and administration. The MIT and MAT degrees include coursework and a student
teaching internship and lead to the teacher certification qualification needed to teach in public schools.

Master of Engineering (MENQ)
The Master of Engineering degree can be either academic (with a focus on engineering theories and
practice) or professional (with a focus on preparing students for work in the engineering field).

While some MEng programmes require students to become published in an
industry journal, others involve training periods in industry or laboratories,
or a combination of the two in order to graduate.

Master's degree requirements

Finally, Master’s degrees also vary in terms of the entry requirements applicants need to meet. To
meet the requirements of Master’s degrees it’s usually necessary to have graduated with a Bachelor’s
degree and some programmes require a certain amount of professional experience. See below for the
most common requirements for different types of Master’s degrees.

Postgraduate master’s degrees (MA, MSc, MLA, MSW)

These Master’s degrees are usually open to anyone who holds Bachelor’s degree.

Business or management Master’s degrees (MBA, MSc, MIM, MSM, MA, MEM)

For these types of programme Master’s degree requirements usually include a certain amount of
professional experience, especially in the case of an MBA (Master of Business Administration). An
MSc in Management (MSc, MIM, MSM) typically requires Bachelor’s degree in social sciences,
while an MA in Management is more likely to accept candidates from all backgrounds. The Master’s
in Engineering Management (MEM) is specially designed for engineering students.

Executive Master’s degrees (EMBA, EMS)

Designed specifically for mid-career executive professionals, executive Master’s degrees require
candidates to have gained significant professional experience — even more than in the case of an
MBA. The most common are Executive Master’s in Business Management (EMBA) or Executive
MSc programmes.

Postgraduate Research Master’s degrees (Master by Research)
Master by Research programmes are designed for those who hold Bachelor’s degree with a significant
research component and/or have several published research papers.

Integrated master’s degrees (MEng, MMath, MSci, etc)

These are Master’s degrees that follow on directly from an undergraduate degree programme, most
commonly available in scientific and technology subjects. It’s possible to apply for an Integrated
Master’s degree programme directly after completion of secondary-level education. Integrated
master’s degree programmes usually last a year longer than it would take to earn an undergraduate
degree, and students may have the option to skip the final year and just graduate at Bachelor’s level
instead.

There is also the option (particularly in countries such as the US) to earn a

Master’s degree alongside your undergraduate studies. This is called ‘en route’, ‘in
passing’ or ‘in course’ and is awarded following the successful completion of coursework and certain
examinations.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before
reading. Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their

translation in the table (1.4) and calculate the percentage of new words you should
learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation
4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time inminutes | number of tasks score
g 8 £ 8
el ele Bl 2] E T ¢
c c Y=
° & % & : & &
VL max VL EXmax| EXi | AC max | AC;

1 2 4 5 6 7 8 9 10 11
111 el 5 1 3
2 |12 falaked 10 1 3
3|13 fala 3 1 2
4 | 14 * 5 1 1
5| 21 falaked 10 1 3
6 | 22 bl 10 1 2
723 1 | ** 2 1 2
8 2 | * 2 1 1
9 3 [~ |3 1 3
10| 4 ==~ |3 1 3
1 5 | weoex | g 1 5
12 6 | = |3 1 2
13 7 = 2 1 2
14 g8 | x> |3 1 3
15| 24.1 el 3 1 3
16 | 24.2 * 5 1 1
1725 |1 |~ 15 1 1
18| 2 | = |10 1 3
19 3 | = |30 1 4
20 4 | =+ |10 1 3
21 5 | FEx* 10 1 4
22 | 26 falaked 20 1 3
23 | 3.1 wHxxk 30 1 5
24 | 3.2.1 Hkkk 30 1 4
25 | 3.2.2 el 13 1 3
TOTAL 240 25 70

4.2 Indicate the results of calculation: VL ; EX . AC : PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:

adj. = adjective — npukMeTHUK

adv. = adverb — npucniBHEK

pl. = plural — MHOXHMHA

pp. = past participle — gienpukMeTHHK
N. = NOUN — IMCHHUK

V. = verb — miecioBo

accounting (n) Oyxranrepis
advocacy (n) aJIBOKaIlisi / 3aXKCT iHTEpEeCiB
analysis (n) aHai3

Bachelor’s degree (n)

CTyHiHb OakajaBpa

career (n) Kap'epa
certified (adj) ceprrdikoBaHH
component (n) CKJIajioBa

composition (n)

curriculum (n)

KOMITO3HI1ist / TBIp

HaByaJIbHA MPOrpama

epidemiology (n) CITiICMi0JIOT ISt
executive (adj) BUKOHABYUI
experience (n) JIOCBIJT
finance (n) ¢binancu
institution (n) 3aKJIaj

instruction (n)

IHCTPYKTaX / HABYaHHS

interdisciplinary (adj) MDKIMCIUTLTIHAPHU T
internship (n) CTaXXyBaHHS
knowledge (n) 3HAHHS

lawyer (n) IOPHUCT

performance (n)

BUCTYII / BUKOHAHHS

policy (n) MOJITHKA
practicum (n) MpaKTHKa
professional (adj) npodeciiHuit
progression (n) MPOCYBaHHS
require (v) BHUMAaratu
structural (adj) CTPYKTYpHUI
undergraduate (adj) OakanaBpChKUi
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4. CURRICULUM AND DESCRIPTION OF DISCIPLINES IN
ENGINEERING

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “7 know”.

| know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What is the definition of curriculum?

2 | What main disciplines does the civil engineering programme comprise?

3 | What does the civil engineering programme include?

4 | What are the essential features of construction engineering?

5 | What is environmental engineering?

6 | What discipline deals with the mechanical properties of liquids?

7 | What does the transportation engineering provide for?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | syllabus 9 | background

2 | curriculum 10 | core principles
3 | assessment 11 | foregoing

4 | compulsory 12 | preparation

5 | to offer 13 | sub disciplines
6 | engagement 14 | elective

7 | outcome 15 | breadth

8 | prescriptive 16 | to ensure

40



Curriculum and Description of Disciplines

Curriculum is the set of courses, and their content, offered by an educational institution. As a rule, it
is a group of related courses, often in a special field of study: the engineering curriculum. A
curriculum is normative, and is based on a more general syllabus, the outline of a single course,
which simply specifies what topics must be understood and to what level to achieve a particular grade
or standard. A core curriculum is a course of study, which is considered central and usually
compulsory for all students of an institution. In formal education, a curriculum is the set of courses,
course work, and content offered at a university. Curriculum means two things: (i) the range of
courses from which students choose what subject matters to study, and (ii) a specific learning
programme. In the latter case, the curriculum collectively describes the teaching, learning, and
assessment materials available for a given course of study.

Currently, a credit-modules system allows students to revisit a subject matter's content at the different
levels of development of the subject matter being studied. The practical approach, of the credit-
modules curriculum, proposes that students learn best via active engagement with the educational

environment, i.e. discovery learning. ESsential feature of the curriculum is the
definition of the course objectives that usually are expressed as learning

outcomes and normally include the programme's assessment strategy. These
outcomes and assessments are grouped as units (or modules), and, therefore, the curriculum
comprises a collection of such units, each, in turn, comprising a specialized, specific part of the
curriculum. So, a typical curriculum includes communications, information technology, and social
skills units, with specific, specialized teaching of each.

The essential feature of curriculum design is the identification of academic requirements for each
course. These requirements can be satisfied by taking particular courses, and in some cases by
examination, or by other means, such as work experience. The engineering programme can comprise
such disciplines as: (1) engineering and management, (2) construction materials engineering, (3)
environmental engineering, (4) geotechnical engineering, (5) environmental hydrology and hydraulic
engineering, (6) structural engineering, (7) transportation engineering. While each discipline has its
own special body of knowledge and engineering tools, they all rely on the same fundamental core
principles. For example, civil engineering projects often draw expertise from many of these disciplines.

The engineering curriculum is designed to develop engineers who have a strong training in mathematics
and science, engineers who are skilful, and engineers who understand the nature of their special role in

society and the impact of their work on the progress of civilization. The curriculum develops
the basic engineering tools necessary to solve problems in the field of
engineering.

Construction engineering concerns the planning and management of the construction of structures
such as highways, bridges, airports, railroads, buildings, dams, and reservoirs. Construction of such
projects requires knowledge of engineering and management principles and business procedures,
economics, and human behaviour. Construction engineers engage in the design of temporary libraries,
human resources management, student services; introducing structures, quality assurance and quality
control, building and site layout surveys, on site material testing, concrete mix design, cost estimating,
planning and scheduling, safety engineering, materials acquirement, and cost engineering and
budgeting.

Building materials engineering concerns the properties, manufacturing. and usage of materials
which are utilized for a construction purpose. Many naturally occurring substances, such as clay,
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sand, wood and rocks, even twigs and leaves have been used to construct buildings. Apart from
naturally occurring materials, many man-made products are in use, some more and some less
synthetic.

Environmental engineering is the application of science and engineering principles to improve the
environment (air, water, and/or land resources), to provide healthy water, air, and land for human
habitation and for other organisms, and to remediate polluted sites. Environmental engineering
involves wastewater management and air pollution control, recycling, waste disposal, radiation
protection, industrial hygiene, environmental sustainability, and public health issues as well as

knowledge of environmental engineering law. It also includes studies on the
environmental impact of proposed construction projects.

Geotechnical engineering is the branch of civil engineering concerned with the engineering
behaviour of earth materials. Geotechnical engineering uses principles of soil mechanics and rock
mechanics to investigate subsurface conditions and materials; determine the relevant
physical/mechanical and chemical properties of these materials; evaluate stability of natural slopes
and man-made soil deposits; assess risks posed by site conditions; design earthworks and structure
foundations; and monitor site conditions, earthwork and foundation construction.

Environmental hydrology and hydraulics is a topic in applied science and engineering dealing with
the mechanical properties of liquids. Fluid mechanics provides the theoretical foundation for
hydraulics, which focuses on the engineering uses of fluid properties. In fluid power, hydraulics is
used for the generation, control, and transmission of power by the use of pressurized liquids.
Hydraulic topics range through most science and engineering disciplines, and cover concepts such as
pipe flow, dam design, fluidics and fluid control circuitry, pumps, turbines, hydropower,
computational fluid dynamics, flow measurement, river channel behaviour and erosion.

Structural engineering is a field of engineering dealing with the analysis and design of structures
that support or resist loads. Structural engineers are most commonly involved in the design of
buildings and large non-building structures but they can also be involved in the design of machinery,
medical equipment, vehicles or any item where structural integrity affects the item's function or
safety.

Structural engineers must ensure their designs satisfy given design criteria, predicated on safety (e.g.
structures must not collapse without due warning) or serviceability and performance (e.g. building
sway must not cause discomfort to the occupants). Buildings are made to withstand massive loads as

well as changing climate and natural disasters. Structural engineering theory is based
upon physical laws and empirical knowledge of the structural performance
of different landscapes and materials.

Transportation engineering is the application of technology and scientific principles to the
planning, functional design, operation and management of facilities for any mode of transportation in
order to provide for the safe, rapid, comfortable, convenient, economical, and environmentally
compatible movement of people and goods (transport).
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary
Abbreviations:
adj. = adjective — npukMeTHUK
adv. = adverb — npucniBHEK
pl. = plural — mHOXMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — IMCHHUK
V. = verb — miecioBo

acquirement (n)
approach (v)
assessment (n)
assurance (n)
breadth (n)
circuitry (n)
comprise (V)
compulsory (adj)

construction
engineering

curriculum (n)

environmental
engineering

essential (adj)
earthwork (n)
impact (n)
integrity (n)
natural disasters
numeracy (n)
performance (n)
predicate (v)
serviceability (n)
skilful (adj)
structural engineering
sustainability (adj)
sway (V)

remediate (v)

utilities (n)
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5. INTERNATIONAL RESEARCH PROGRAMMES

1. Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know”.

I know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | Could you name at least three international research programmes for students ?

2 | How do URI programmes prepare students for real-world innovation and leadership?

3 | What is the purpose of the URI programmes at NJIT?

4 | What are the two phases of the URI Student Seed Grant (URISG)?

5 | What is the role of Innovation Day &Summer Research Symposium in the URI programme?

6 | How does the URI program integrate arts into STEM?

7 | What is the aim of the Partnerships for International Research and Education?

1.4 Circle in the list the words and expressions you know. Write down their translation in the
table and calculate the percentage of your lexical competence.

1| advanced 9 | perspective

2| appropriately 10 | pathways

3| leadership role 11 | global market

4| proof-of-concept 12 | environment

5| fellowships 13 | stipend awards

6| peer interactions 14 | societal impact
7| challenge 15 | to pursue

8| sustainable design 16 | extended proposal
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Undergraduate Research and Innovation Programme — URI.

URI programmes provide students opportunities to learn necessary and important skills to research
and innovate to take a leadership role in the society. These programmes are designed to help student
develop vision and strategic planning skills to address current and forthcoming global challenges.
As STEM initiative is now appropriately complemented with arts (called as STEAM) to effectively
develop an engaging perspective in design and also understanding the socio-economic impact, the
URI programmes are interdisciplinary and available to students from all majors encouraging them
to network and learn skills to understand diversity and teamwork through peer interactions.

URI programmes also allow students to understand current and future needs
and challenges of high societal impact to find solutions to address them with

new products, design or services in the global market. However, the skills to
develop a vision to transform those ideas into innovation for implementation in the real-world is
learned and nurtured though carefully designed academic and research programmes. URI
programmes provide students an environment to explore and research their ideas and to interact with
real-world experts to understand roadmaps associated with research and design future technologies.
Student can also learn how to understand market trends so that they can re-think their solutions and
learn pathways towards developing a successful product, design or service. With innovative research,
they can lead to new discoveries and enhancement of knowledge towards developing a productive

foundation for future technologies. Students learn and enhance their skills to become
the future innovative leaders in global society.

URI programme has evolved as a significant part of the education and research experience at New
Jersey Institute of Technology (NJIT). NJIT URI programme includes the Undergraduate Research
and Innovation Phase-1 and Phase-2 Student Seed Grant (URISG) programme to provide students
awards to pursue research or develop proof-of-concept prototypes. Awarded funds can only be used
to order project supplies and prototyping through the Office of Undergraduate Research and
Innovation. Awardees will present their progress reports in future URI workshops such as Innovation
Day, Summer Research Symposium or other specific events.

NJIT offers several undergraduate research, innovation and design programmes including McNair
Research Fellowships, New Jersey Innovation Acceleration, and several capstone design programmes
across NJIT colleges. Several competitions focusing on innovation, research and design within and
across disciplines have been developed for NJIT undergraduate students. These programmes
are offered annually to promote undergraduate research, innovation, and to educate these students on
how to take future leadership roles and be highly competitive in the global market.

Students may also apply their extended proposal to Provost Undergraduate
Summer Research Fellowships for summer stipend awards to continue

working during the summer. Students are also encouraged to participate in the Newark
Innovation Acceleration Challenge; NSF funded Research Experience for Undergraduate (REU).

Examples of international research opportunities.
Below is a brief sample of international research opportunities and programmes. This list is meant

to illustrate the kinds of options that may be available, but it is just a place to begin your search and
to provide you with ideas for types of programmes:
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American Academy In Rome & the School of Classical Studies Research Fellowships: Supports
advanced undergraduates to undertake research relevant to the Academy and School of Classical
Studies.

The CERN Summer Student Programme - Geneva, Switzerland: Students selected for the programme
will spend from the summer working with active research groups at CERN, one of the world’s premier
international laboratories.

EuroScholars - Research at Nine Research Universities in Europe: Opportunity for advanced
undergraduates from the universities to conduct research at one of nine major research universities in
Europe.

Fulbright US Student Program (Research) - Various, World-wide: The Fulbright is a nationally
prestigious opportunity for graduating College students and alum to pursue international research of
their own design in countries around the world. Current students and alum must apply through the
College process with the support of the CCSA.

The ISTernship Summer Programme - Vienna, Austria: Summer research opportunity for students
interested in basic research in the fields of biology, computer science, data science, mathematics,
physics, neuroscience and interdisciplinary areas.

Multidisciplinary International Research Training Program - Various Locations: The
programme provides support for undergraduate and graduate students to do
health-related population-based research and training in developing
countries.

NanoJapan: Summer Nanotechnology Research Internship Program — Japan: The NanoJapan
programme will select up to twelve first- and second-year undergraduate engineering or physics
students who will be placed in a Japanese research lab.

National Science Foundation International Research Experience for Students Programme — Brazil:
The purpose of the University of Pittsburgh's IRES programme is to create an innovative research
experience in sustainable design for a select group of undergraduate engineering students who have
high potential to pursue graduate education.

Partnerships for International Research and Education: Science and engineering students from all
backgrounds (race, ethnicity, citizenship, and gender) who are interested in the enhancement of cyber
infrastructure or in applying cyber infrastructure to solve society- and industry-driven problems are
encouraged to apply.
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2. Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the
text without dictionary. Write down their translation in the table and calculate
the percentage of your ability to guess the meaning of the words from the
context.

2.4.2 Find in the dictionary the words you could not translate. Write down their
translation in the table (1.4) and calculate the percentage of new words you
should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
Task | & E’ = 3 :
> £ & _ B & E : =z
= c Y=
Sl & B &z 2 &
VL max | VL EXmax| EXi | AC max | AC;

1 2 3 4 5 6 7 8 9 10 11
111 Fokk 5 1 3
2 | 12 Fkk 10 1 3
3 |13 *x 3 1 2
4 | 14 * 5 1 1
5] 21 Fkk 10 1 3
6 | 22 *x 10 1 2
723 1 | ** 2 1 2
8 2 | = 2 1 1
9 3 | x> |3 1 3
10 4 == |3 1 3
11 5 | x| 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| 8 | = |3 1 3
15 | 24.1 Fkk 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1 * 15 1 1
18 2 | *** 10 1 3
19 | 3 | x| 30 1 4
20 4 | == |10 1 3
21 5 | xox | 10 1 4
22 | 26 Fkk 20 1 3
23 | 31 FHAxx 30 1 5
24 | 321 Fkkk 30 1 4
25 | 322 Fkk 13 1 3
TOTAL 240 25 70

4.2 Indicate the results of calculation: VL : EX : AC : PSE
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4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.

Glossary
Abbreviations:
adj. = adjective — npukMeTHHK
adv. = adverb — npuciiBHUK
pl. = plural — MmuoxHHA
pp. = past participle — nienpukMeTHHK
N. = NOUN — iMEHHKK
V. = verb — giecioBo
acceleration (n)
cyber infrastructure (n)
discovery (n)
diversity (n)
environment (n)
fellowships (n)
foundation (n)
initiative (n)
implementation (n)
interactions (n)
interdisciplinary (adj)
internship (n)
leadership (n)
market (n)
perspective (n)
planning (n)
proposal (n)
prototype (n)
solutions (n)
stipend (n)
strategic (adj)
supplies (n)
teamwork (n)
technologies (n)
trends (n)
vision (n)
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6. INTERNATIONAL PROGRAMMES OF MOBILITY: ERASMUS +

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “7 know”.

| know I have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What is the primary focus of the Erasmus+ programme?

2 | Besides students, what other groups of individuals can benefit from the opportunities offered
by Erasmus+?

3 | What are some of the specific social and economic issues that the Erasmus+ programme aims
to address?

4 | How has the Erasmus+ programme impacted European students over the past 30 years?

5 | What are a few of the intended outcomes for individuals participating in mobility activities
supported by Erasmus+?

6 | What is the typical duration of a study period abroad under the Erasmus+ programme?

7 | What are some of the key documents or agreements that are required before and after a study
or traineeship period abroad within the Erasmus+ framework?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | trainees 9 | self-empowerment
2 | partner countries 10 | self-esteem

3 | to be devoted (to) 11 | in the frame of smth
4 | volunteers 12 | in the field of smth
5 | social equity 13 | traineeship

6 | convergence 14 | loan

7 | to be eligible 15 | Erasmus Charter

8 | outcomes 16 | long-lasting
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Erasmus+ is the EU's programme to support education, training, youth and

Sport. Key Action 1 is devoted to learning mobility of individuals. The Actions supported under this
Key Action are expected to bring positive and long-lasting effects on the participants and
participating organisations involved, as well as on the policy systems in which such activities are
framed.

Its budget of €74.7 billion will provide opportunities for over 4 million Europeans to study, train, and
gain experience abroad. Erasmus+ doesn't just have opportunities for students. Merging seven prior
programmes, it has opportunities for a wide variety of individuals and organisations. The aim of
Erasmus+ is to contribute to Europe strategy for growth, jobs, social equity and inclusion as well as
the aims of EU's strategic framework for education and training. Erasmus+ also aims to promote the
sustainable development of its partners in the field of higher education, and contribute to achieving
the objectives of the EU Youth Strategy.
Specific issues tackled by the programme include:

« reducing unemployment, especially among young people;

o promoting adult learning, especially for new skills and skills required by the labour market;

e encouraging young people to take part in European democracy;

e supporting innovation, cooperation and reform;

e reducing early school leaving;

e promoting cooperation and mobility with the EU's partner countries.
Opportunities for Individuals

For nearly 30 years, the EU has funded the Erasmus programme, which has enabled over three million
European students to spend part of their studies at another higher education institution or with an

organisation in Europe. Erasmus+ brings such opportunities to all - students, staff,

trainees, teachers, volunteers and more. It's not just about Europe or Europeans either -
with Erasmus+ people from all over the world can access opportunities.

The mobility activities supported under Erasmus+ are meant to produce one or more of the
following outcomes:

e improved learning performance;

e enhanced employability and improved career prospects;

e increased sense of initiative and entrepreneurship;

e increased self-empowerment and self-esteem;

e improved foreign language and digital competences;

e enhanced intercultural awareness;

e more active participation in society;

e enhanced positive interactions with people from different backgrounds;
e better awareness of the European projects and the EU values;

e increased motivation for taking part in future (formal/non-formal) education or training after
the mobility period abroad.
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Students

Studying abroad is a central part of Erasmus+ and has been shown to have a positive effect on later
job prospects. It is also an opportunity to improve language skills, gain self-confidence,
independence, and immerse you in a new culture. Erasmus+ also offers the chance to combine
studying abroad with a traineeship.

Studying abroad

Erasmus+ can offer you support during your period of study abroad: whether this is in an
Erasmus+ Programme country or in a Partner country. Erasmus+ helps organise student and doctoral

candidate exchanges within Erasmus+ Programme countries and to and from Partner countries. By
studying abroad with Erasmus+, you can improve your communication,
language and inter-cultural skills and gain soft skills highly valued by future
employers. You can also combine your period spent studying abroad with
a traineeship to gain work experience - ever more important when starting
out on the job market.

Opportunities to study abroad are available to students at Bachelor and Master levels and Doctoral
candidates. Master students taking a full degree abroad (up to two years) may be able to benefit from
an EU-guaranteed Erasmus+ Master Loan.

Duration

Your study period abroad can last from a minimum of 3 months (trimester) or 1 academic term to a
maximum of 12 months. You can benefit of an exchange abroad with Erasmus+ multiple times, either
as a student or as a trainee, but your total time abroad (study abroad periods included) may not
exceed 12 months within one cycle of study. "Cycle" refers to the level of study as defined by
the European Qualifications Framework (EQF):

o First cycle (Bachelor or equivalent) EQF — 5/6
o Second cycle (Master or equivalent) EQF 7
e Third cycle (Doctoral or equivalent) EQF 8

For "one-cycle™ courses you can go abroad with Erasmus+ for as long as 24 months. You can also
go for a traineeship abroad as a recent graduate. In this case, your traineeship must occur within
one year of your graduation and you must apply while still being enrolled in your higher education
institution. This opportunity is open for students registered in a higher education institution holding
an Erasmus+ Charter for Higher Education. Your traineeship must be relevant for your degree-
related learning and personal development needs and, wherever possible, be integrated in your study
programme. You may carry out a traineeship at any organisation in an Erasmus+ Programme
Country (with the exception of EU institutions, bodies and agencies).

Conditions

To study abroad within Erasmus+, you must be registered in a higher education institution and
enrolled in studies leading to a recognised degree or tertiary-level qualification. For students in the
first cycle, you need to be at least in the second year of your studies. Your period of study abroad
must be relevant for your degree-related learning and personal development needs, and be part of the
study programme that you are following. Your home institution and the receiving institution must
have an Inter-institutional agreement between them for you to study there with Erasmus+. Both
institutions must also hold the Erasmus Charter for Higher Education (if they are in Programme
countries). Institutions from Partner countries commit to the principles of the Charter when signing
the inter-institutional agreements.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using
the proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Abbreviations:

adj. = adjective — npukMeTHUK

adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA

pp. = past participle — gienpukMeTHHK

N. = NOUN — IMEHHUK
V. = verb — miecioBo

apply (v)
convergence (n)
cooperation (n)
degree-related learning
development (n)
doctoral candidate (n)
education (n)
encourage (v)
enhance (v)
experience (n)

higher (adj)

inclusion (n)

individual (n)

inter-institutional agreements

opportunities (n)
participate (v)
personal growth
promote (V)
recognised degree
study programme
support (n, v)
tertiary-level qualification
traineeship (n)
training (n)
unemployment (n)

Glossary

63

3BEpPTATHUCH, [T0IABATH 3asBY
30JIMKEHHS

CIiBIIpans

HABYAHHSI, TTOB'I3aHE 31 CTYIICHEM

PO3BUTOK

JOKTOPAHT

OCBiTa

320X04YyBAaTH, MiATPAMYBATH
1 ICHITIOBATH, 301TBIITYBATH
JIOCBiz

12350000504

BKJTFOUCHHS

JII0JMHA, 0c00a
MDKIHCTUTYIIIHI yToJIu
MO>KJIMBOCTI

OpaTtu y4acThb

0COOUCTICHE 3pOCTaHHS
CTIPUSITH, TIPOCYBaTH
BU3HAHUN CTYMIHb

Kypc/ mporpama HaBYaHHS
HiATPUMKA, TIATPUMYBATH
KBaJTi(hiKaIlisi BUIIOT OCBITH
CTa)XyBaHHS

HaBYaHHS, M1ATOTOBKA

0e3po0ITTS



Section 2. Individual research work within HEIs
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7. INDIVIDUAL RESEARCH WORK

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know”.

| know I have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What is the core characteristic that defines student research within a scientific field?

2 | What are some of the additional benefits that students can experience through conducting
research?

3 | What is the fundamental structure often used when conducting research?

4 | What are the major steps in conducting research?

5 | What is the purpose of a literature review in the research process?

6 | How does the literature review typically lead to the formulation of a research question?

7 | What are the three broad categories under which student research is defined?

1.4 Circle in the list the words and expressions you know. Write down their translation in the
table and calculate the percentage of your lexical competence.

1| showcase 9 | experience

2| to evaluate 10 | relying

3| confident 11 | reward

4| circumstances 12 | to provide

5| cutting-edge 13 | opportunities
research

6| to include 14 | supposition

7| undergraduate 15 | engenders

8| involvement 16 | avenues
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Student’s research is the exploration of a specific topic within a scientific field that makes an original
contribution to the discipline. It is a fairly recent concept in the academic community with roots in
the twentieth century.

The creation of Students’ Research Opportunities Program in 1969 encouraged an explosion in
popularity. Student’s research programs were fairly common by the 2000s. Students may work on
their own, collaborate with faculty members, or seek enrolment in a research programme within their
field. Both faculty members and students experience advantages and disadvantages when
collaborating on research. This research can be conducted in the different sciences (for example,

biological, physical, technical, humanities, etc.). The research approach differs

depending on the field and the focus. Student's research is often required for acceptance
into graduate and professional schools.

Student’s research is defined broadly to include scientific inquiry, creative activity, and scholarship.
A research project might result in a musical composition, a work of art, an agricultural field
experiment, or an analysis of historical documents, etc. The key is that the project produces some
original work. There are many benefits to student’s research including, but not limited to, real world
applications, research and professional experience, and better relationships with faculty and peers.
Through coursework and out-of-class experiences, students described learning to work and think
independently, to take responsibility for their own learning, and to take initiative to solve problems
on their own rather than relying on experts for the answers. In addition, institutions find value in
promoting student’s research to recruit and retain students and to prepare them for graduate studies.
Student research "day" is an effective way to showcase the effective of learning and teaching through
research.

Student’s research provides opportunities for independent research, professional student/teacher
relationships, and experience in the field of study. The research is a tool for students to gain
knowledge about their field using their own methods and not relying on a professor or supervisor to
walk them through the study. Independent research will help students feel confident and competent
when performing tasks in their future career. The results of the research can sometimes be published
in peer-reviewed venues, such as an undergraduate research journal dedicated specifically to such
work, or in traditional academic journals with the student as a coauthor.

Both students and teachers recognize the benefits of student’s research. Teachers were surveyed. They
listed benefits such as opportunities to work and think independently, learning through reading
literature and communication, increased problem solving skills, and an appreciation of what scientists
do. Student responses from this study included an enhancement of professional or academic
credentials, as well as the clarification of a career path. Students value the benefit from a good
relationship with a research supervisor and expert guidance from a mentor. The greatest benefit to
both professor and student is the personal guidance and knowledge shared between the two — far
greater a reward than fancy equipment or a diploma.

Academic members involved in undergraduate research perform two

different roles. They may act as primary researchers who lead the investigation and provide
support for students, and in other circumstances, student’s research is led by the student. In this case,
the academic member acts as an advisor to keep students on track and provide assistance when
needed.

Students’ involvement in research may increase efficiency as well as provide other skill sets. Many

academic institutions focus on professors’ role as teacher, administrator and research supervisor.

Some professors report that working with students on the research gives them the personal satisfaction
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of helping students grow and professionally develop. Showcasing students’ research at undergraduate
conferences highlights the hard work of the students and their faculty mentors. Academic members
might also become better teachers due to their work on cutting-edge research. Taking part in student's
research can help professors in the long run because the students they work with can continue the
research in the future as postgraduate students. Universities might also give more funding to
professors' research if they work with the students as a research project team.

Steps in conducting research.

Research is often conducted using the hourglass model structure of research. The hourglass
model starts with a broad spectrum for research, focusing in on the required
information through the method of the project, and then expands the

research in the form of discussion and results. The major steps in conducting research
are:

. Identification of research problem

. Literature review

. Specifying the purpose of research

. Determining specific research guestions

. Specification of a conceptual framework, sometimes including a set of hypotheses
. Choice of a methodology (for data collection)

. Data collection

. Verifying data

. Analysing and interpreting the data
. Reporting and evaluating research
. Communicating the research findings and, possibly, recommendations

The steps generally represent the overall process; however, they should be viewed as an ever-
changing iterative process rather than a fixed set of steps. MOSt research begins with a
general statement of the problem, or rather, the purpose for engaging in the
study.

The literature review identifies flaws or holes in previous research which provides justification for
the study. Often, a literature review is conducted in a given subject area before a research question
is identified. A gap in the current literature, as identified by a researcher, then engenders a research
question. The research question may be parallel to the hypothesis. The hypothesis is the supposition
to be tested. The researcher(s) collects data to test the hypothesis. The researcher(s) then analyzes
and interprets the data via a variety of statistical methods, engaging in what is known as empirical
research. The results of the data analysis in rejecting or failing to reject the null hypothesis are then
reported and evaluated. At the end, the researcher may discuss avenues for further research.
However, some researchers advocate for the reverse approach: starting with articulating findings
and discussion of them, moving "up" to identification of a research problem that emerges in the
findings and literature review. The reverse approach is justified by the transactional nature of the
research endeavor where research inquiry, research questions, research method, relevant research
literature, and so on are not fully known until the findings have fully emerged and been interpreted.
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2. Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1. Tick in the list (1.4) the words and expressions you realized after reading the text without
dictionary. Write down their translation in the table and calculate the percentage of your
ability to guess the meaning of the words from the context.

2.4.2. Find in the dictionary the words you could not translate. Write down their translation in the
table (1.4) and calculate the percentage of new words you should learn.

2.5. Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6. Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1. Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2. Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:
adj. = adjective — npukMeTHUK
adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — iMEHHKUK
V. = verb — miecioBo
academic (adj)
approach (n)
acceptance (n)
advantages (n)
broadly (adv)
collaborate (v)
common (adj)
community (n)
concept (n)
conduct (v)
contribution (n)
different (adj)
disadvantages (n)
discipline (n)
encourage (v)
exploration (n)
explosion (n)
faculty (n)
graduate (n)
inquiry (n)
original (adj)
popularity (n)
professional (adj)
required (ad))
roots (n)
specific (adj)
transactional (ad))

aKaJIeMiyHUN

IAX1T

HOPUNHATTS, BU3HAHHS
nepeBaru

IIMPOKO, 3arajoM
CHIBIPAITIOBATH
HOIIPEHNUN

CIIJIBHOTA

KOHIICTIITist

POBOJIUTH

BHECOK

pi3HMI

HEJIOTIKH
UCIIUIUIIHA
320X09yBaTH
JIOCHIJKEHHS

BUOYX

(bakynpTeT

BUITYCKHHUK

PO3MHTYBAHHS, TOCIIPKEHHSI
OpHTiHATBHUI
MOMYJISIPHICTh
npodeciitHuit

HEOoOX1IHHH, 000B’ I3KOBUIT
KOpPIHHSA

KOHKpEeTHHH, crenndiuyHuii

TpaH3aKIIHHAN

8. MASTERS RESEARCH PROJECTS:
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WHAT TO EXPECT AND HOW TO PREPARE

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know”.

I know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What is the main difference between Masters coursework and Masters research project?

2 | Why is it important to ask the right questions in a research project?

3 | What are some purposes of a Masters research project?

4 | What is the difference between a research project and a thesis?

5 | What are the key steps involved in developing a research project?

6 | Why is conducting a literature review an essential part of the research process?

7 | Which advice can you give for preparing and writing a Masters research project?

1.4 Circle in the list the words and expressions you know. Write down their translation in the
table and calculate the percentage of your lexical competence.

1| multifaceted 9 | endeavour
2| to contribute 10 | to delve

3| feasibility 11 | breaking

4| exploration 12 | to emphasise
5| in-depth 13 | extensive

6| to be daunting 14 | citation

7| throughout 15 | conclusion
8| rewarding 16 | embarking
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Embarking on a Masters degree is an academic journey that often ends with a research project. This
in-depth exploration into a specific topic or area of interest is a rite of passage for many postgraduate
students, and can be both a challenging and rewarding endeavour.

Unlike Masters coursework, which imparts foundational knowledge and develops or expands skill
sets, an academic research project or dissertation is an opportunity for students to delve deeply into
a specific area within their field of study. It involves original research and the application of
theoretical concepts to address specific research questions. But good research isn 'z just about finding
answers — it’s about asking the right questions and pushing the boundaries of knowledge.

What is the purpose of a Masters research project?
The purpose of a Masters research project is multifaceted. 1t showcases understanding of

the subject matter and also demonstrates an ability to conduct independent

research. This process hones critical thinking skills, cultivates a deep understanding of research
methodologies and contributes valuable insights to the academic community. You should understand
the difference between a research project and a thesis. In the United Kingdom, a research project or
dissertation is typically undertaken at the end of a Masters degree, while a thesis is typically
undertaken during PhD studies. But both offer an opportunity to conduct extensive, in-depth
exploration of a research question.

A step-by-step guide to developing a research project.

Beginning a research project can be daunting. The task ahead requires extensive planning and
exhaustive research before the writing even begins. Breaking the project down into smaller pieces
can help to make it more manageable.

Step 1: Choose a research topic.
Identify an area of interest within your field of study for the research proposal. This might be a current

issue in the field or perhaps a more theoretical problem. At this stage, it helps to explore
existing literature to understand gaps in knowledge and research, and to

identify potential research ideas. Then, narrow down the focus based on personal interest
as well as feasibility.

Step 2: Formulate a research question.

Develop a clear and concise research question that encapsulates the essence of the project and the
research aims. Ensure the question is researchable, relevant, and will contribute to the existing body
of knowledge in the field.

Step 3: Conduct a literature review.
Explore relevant journal articles, books and other scholarly sources, and analyse existing literature to
identify key theories, methodologies and any gaps in knowledge.

Step 4: Develop a research plan.
Outline the scope, objectives and timeline for the research project. This step also includes

specifying the research design, methodology and data collection techniques
such as focus groups or guestionnaires.

Step 5: Data collection.

Implement the research plan by collecting data and conducting research using appropriate methods.
Ensure ethical considerations are adhered to throughout the data collection process.
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Step 6: Data analysis.
Use qualitative research and/or quantitative research methods based on the project’s specifications,
and then interpret the findings to address the research hypotheses or questions.

Step 7: Write the research paper.
Structure the paper with clear sections such as an introduction, literature review, methodology,

results, discussion and conclusion. Remember to ensure proper citation of sources
and adherence to academic writing conventions and styles.

Advice on preparing and researching for a Masters research project.

There are a number of ways to ease the pressure during the pre-writing stages of a research project:

o Start early. Begin as early as possible to allow ample time for each stage. Early planning
minimises stress and allows for thoughtful consideration of research ideas.

o Seek guidance. Consult with any dedicated academic advisors regularly. Seek feedback on
the research question, the methodology and overall progress.

o Use resources wisely. Leverage the university’s libraries, databases and online resources for
comprehensive literature reviews, and attend workshops and seminars to enhance research skills.

o Stay organised. Implement effective project management techniques. Keep meticulous
records of the research process including data collection and analysis.

Tips for writing a Masters research project.

After all the preparation, planning and research are underway, it’s time to start thinking about
writing. This process can be time-consuming but can be made more straightforward by:

o Crafting a compelling introduction. Clearly outline the significance of the research through
introducing the research question and justifying its relevance.

o Ensuring a thorough literature review. Synthesise existing literature to provide a solid
foundation for the research. Highlight gaps and justify the need for the study.

o Establishing and maintaining methodological rigour. Clearly articulate research design
and methodology. Justify the choice of methods and demonstrate their appropriateness.

o Creating a clear results section. Present findings with clarity and precision. Use tables,
charts and graphs to enhance data visualisation.

« Building a coherent discussion section. Interpret results in the context of existing literature
in order to discuss the implications of the findings and propose avenues for further research.

« Planning for a solid conclusion. Summarise the key contributions of the research and
emphasise the significance of the findings in the broader field of study on the topic.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the proposed
algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text without
dictionary. Write down their translation in the table and calculate the percentage of your
ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation in the
table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:
adj. = adjective — npukMeTHUK
adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — iIMEHHHUK
V. = verb — miecioBo
academic (adj)
research advisor
analysis (n)
citation (n)
concept (n)
contribution (n)
coursework (n)
data collection (n)
embark (v)
emphasise (v)
findings (n)
formulate (v)
gap (n)
hypothesis (n)
identify (v)
implication (n)
insight (n)
literature review (n)
manageable (ad))
methodology (n)
objective (n)
relevant (adj)
research (n)
rewarding (adj)
scope (n)
timeline (n)

undertake (v)
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9. HOW TO MAKE A PROJECT SUCCESSFUL

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “7 know”.

| know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What is the biggest challenge you face at the beginning of any new project?

2 | Whom do we call a winner and a loser in this context?

3 | What is the biggest limitation to your ability to conquer problems?

4 | What does the slogan “Divide and conquer” mean?

5 | Do you expect your supervisor must solve all your problems?

6 | Who keeps promising a great thing in the future but has nothing to show now?
7 | Why are changes and mid-course corrections normal, expected, and healthy?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | challenge 9 | to make sense

2 | at the onset 10 | intermediate data

3 | to tackle a problem 11 | insight into

4 | pointer 12 | redirection

5 | to show respect 13 | to make priorities

6 | to offer excuses 14 | overall goals

7 | to get around 15 | weak link

8 | to keep track 16 | to gain confidence
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Don't get hung up trying to understand everything at the outset.

The biggest challenge you face at the onset of any new project is that there is a huge (seemingly
overwhelming) amount of stuff you need to know to tackle your problem properly. This phenomenon
is true both for the beginning researcher, and for any research project. So learning how to cope with
this challenge is an important skill to become a good researcher. First of all, blocking your action
and progress while waiting for complete knowledge is the road to failure.

Coping mechanisms employed by winners include:

e prioritizing (what do I need to know most?)

e reading (everything made available to you, and seek out more; but don't put months of reading
between you and getting started doing things.)

e multithreading (is there another item or path | can productively pursue?)
e pursuing multiple, possible solution techniques (maybe some have easier paths than others)

e wishful thinking (ok, let's assume this sub problem is solved, does that allow me to go on and
solve other problems?)

e pester people who might have some of the information you need (start by getting them to give
you pointers to things you can use to help yourself. Show respect for their time and always study
the resources you've been given before asking for a personal explanation.)

e  propose working models - maybe they are wrong or different from others, but they give you something
to work with and something concrete to discuss and compare with others. YOU Will refine your
models continually, but it's good to have something concrete in mind to
work with.,

Losers will stop the first time they run into something they don't know, cannot solve a problem, or
encounter trouble slightly out of what they consider "their part" of the problem and then offer excuses
for why they cannot make any progress.

Winners consider the whole problem theirs and look for paths around every hang-up.

Losers make sure there is someone or something to blame for their lack of progress.

Winners find ways to make progress despite complications.

Losers know all the reasons it cannot be done.

Winners find a way to do it.

Communicate and Synchronize Often. Of course, when you do have to build your own models,

solve unexpected problems, make assumptions, etc. do make sure to communicate and synchronize
with your fellow researchers. Do they have different models from yours? What can you learn from

each others' models and assumptions? Let them know what you're thinking, where
you're stuck, and how you're trying to get around your problems.

Decompose. The whole problem often seems overwhelming. Decompose it into manageable pieces.
Tackle the pieces one at a time. Divide and conquer.

Be Organized. The biggest limitation to our ability to conquer problems is complexity. You need to
work continually to structure the problem and your understanding of it to tackle the inherent
complexity. Keep careful track of what you have done and what you need to do. Make lists; write it
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down; don't rely on your memory (or worse, yet, your supervisor's memory) to hold all the things you
need to do and all the intermediate issues you need to address.

Prioritize. Make priorities in your efforts and check your priorities with your supervisor. A common
occurrence is for your supervisor to ask you to do A, forget about it, and then ask you to do B before
you could possibly have finished A. If you are uncertain on whether B should take priority over A,
definitely ask. Sometimes it will, but often it won't, and your supervisor will be glad that you
reminded him you were busy solving A. Keep track of B, and when you finish A, see if B still makes
sense to pursue.

Realize that your supervisor is busy. Your professor or supervisor is busy. Do not expect him to
solve all your problems. Find out what he has thought about and suggests for a

starting point and work from there. But, realize there may become a time when you have
put more quality thought into something than he has (and this will happen more and more often to
you as you get into your work). So, when you think you see or know a better way to solve a problem,
bring it up. In an ideal scenario this is exactly what should happen. Your supervisor gives you the
seed and some directions, then goes off to think about other problems. You put in concentrated time
on your problem and ultimately come back with more knowledge and insight into your problem than
your supervisor.

Demonstrate progress. This allows your supervisor to offer early feedback and to help you prioritize
your attention - this will often help you both make mid-course corrections. Change and redirection is
normal, expected, and healthy (since it is usually a result of greater knowledge and understanding).

Don't turn problems (subtasks) into research problems unnecessarily. Often you'll run into a
subtask with no single, obviously right solution. If solving this piece right is a key to the overall goals,
maybe it will be necessary to devote time to studying and solving this sub problem better than it has
ever been solved before. However, for most sub-problems, this is not the case. You want to keep
focused on the overall goals of the project and come up with an ““adequate" solution for this problem.
In general, try to do the obvious or simple thing, which can be done expediently. Make notes on the
possible weaknesses and the alternatives you could explore should these weakness prove limiting.

Then, if this does become a bottleneck or weak link in the solution chain,
you can revisit it and your alternatives and invest more effort exploring
them.

Learn to solve your own problems

In general, in life, there won't always be someone to turn to who has all the answers. It is vitally
important that you learn how to tackle all the kinds of problems you may encounter. Use your
supervisors as a crutch or scaffolding only to get yourself started. Watch them and learn not just the
answers they help you find, but how they find the answers you were unable to obtain on your own.
Strive for independence. Learn techniques and gain confidence in your own ability to solve problems
NOW.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:
adj. = adjective — npukMeTHHK
adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — IMCHHUK
V. = verb — miecioBo
blame (v)

bottleneck (n)
bring up to (v)

cope with (v)
crutch (n)
encounter (V)
feedback (n)

get around (V)
give the seed
hang-up (n)
hang-up (v)
inherent (adj)
insight (n)
intermediate (adj)
keep track

lack (n)
manageable (adj)
multithreading (n)
onset (n)
overwhelming (adj)
pester (v)
prioritize (v)
pursue (V)

refine (v)
scaffolding (n)
seek out (v)

stick (stuck) (v)
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10. ACADEMIC PAPERS

1 Introduction
1.1Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column "I know".

I know... | have learnt...

1.3 If you know answers to these questions write them down in the space given after each question.

1

What kinds of written texts can you name?

Who does academic writing?

What must you do first when you write a scientific paper?

What does the author cover when he or she writes an academic paper?

How does written language differ from oral one?

What is the most frequent kind of document written in engineering?

What is the goal of a scientific article?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | particular 9 | linking words

2 | informed argument 10 | up-to-date sources
3 | digressions 11 | claim

4 | review 12 | to facilitate

5 | complexity 13 | intimidating

6 | emphasis 14 | distinguish

7 | describing 15 | significance

8 | coherent 16 | assumption
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Studying at university generally requires you to submit a variety of written texts like research essays,
reports and articles for scientific journals. Now that you are at university you are part of a community
of scholars and now you will be engaged in activities that scholars have been engaged in for centuries:
conferences, workshops, seminars. The first thing that you'll need to understand is that writing in
university is for the most part a particular kind of writing, called "academic writing." While academic
writing might be defined in many ways, there are three concepts that you need to understand before
you write your first academic paper.

1. When you write an academic paper, you must first try to find a topic or a question that is relevant and
appropriate. Secondly, understand that your paper should be of interest to other students and scholars.
You must always aim to write something that your readers will find useful.

2. Academic writing should present the reader with an informed argument, which should be analytical
rather than personal. To construct an informed argument, you must first try to sort out what you
know about a subject from what you think about a subject.

3. Academic writing is linear, which means it has one central point or theme with every part contributing
to the main line of argument, without digressions or repetitions. Its objective is to inform rather than
entertain.

In academic writing, the author covers the selected topic from an authoritative

point of view. Simply describing a topic without the questions does not qualify as "academic
writing."

The first step you take is defining a research question that requires the student to consult existing
information on the topic. The foundation of the research paper is the documented review of what is
currently known about the topic. On this foundation the author constructs his/her perspective, e.g. how
the topic may be understood more fully or differently from what is "currently known." The author's
perspective may come from the use of more extensive or more up-to-date sources than had been available
to previous scholars, or by interpreting the details of these sources differently from how other scholars
have done. Totally new information may also be created to ‘test’ or ‘confirm' questions arising in the
paper.

In a well-done academic paper you are expected to write clearly and intelligently. Never try to impress
your audience by using terms that you didn't take the time to understand. An additional characteristic of
academic writing is the use of relatively cautious or ‘qualified’ language, especially when documenting
claims of new knowledge. Academic writing is relatively formal. In general this means that you should
avoid colloquial words and expressions. In academic writing, facts and figures are given precisely.
Written language is in general objective rather than personal. It therefore has fewer words that refer to the

writer or the reader. This means that the main emphasis should be on the
information that you want to give and the arguments you want to make.

Academic writing is explicit about the relationships in the text. Furthermore, it is the responsibility of the
writer to make it clear to the reader how the various parts of the text are related. That can be done by the
use of different linking words and structures. The focus is clear, formal-register language, which will be
unambiguous regardless of the variety of English used by the paper's international readership. Numbers,
currency designators, units of measurement, etc. must be written in full.

In academic writing you must be responsible for, and must be able to provide evidence and justification
for any claims you make. Don't confuse evidence, assumption, and opinion. There are different types of
academic papers but the ones you’ll really come up with as a university student are reports and articles.

90



Reports. Familiarity with different types of reports such as laboratory, progress, site, feasibility, and
proposal reports is important. Regardless of variations, however, the goal of most reports remains the
same: document your findings and communicate their significance. The most frequent kind of document
written in engineering is a lab report. A good lab report does more than presents data; it demonstrates
the writer's comprehension of the concepts behind the data. Merely recording the expected and observed
results is not sufficient; you should also identify how and why differences occurred, explain how they

affected your experiment, and show your understanding of the subject. YOU still need to organize
your ideas carefully and express them coherently.

Scientific Article. In the scientific article the writer’s goal is to present his or her findings and persuade
the readers with his or her interpretation of the data.

Both journal articles and reports are divided into sections, each with a specific purpose. Although every
piece of academic writing will have its own peculiar features, a generic scientific article and report would
include the following:

Title: A well-written title gives information about the research. The names of all scientific contributors
are usually listed immediately after the title. By convention, the scientist who performed most of the work
described is listed first, while the last author is usually a senior scientist who secured funding for the work
and who runs the lab in which it was performed.

Abstract: Sometimes this part is called “summary” because it must concisely describe the experimental
question, the general methods and the major findings and implications of the experiments. It is generally
limited to 250 words. A well-written abstract will include likely “search words” because searching
databases is a major way scientists find articles of interest.

Introduction: The central experimental question and important background information are presented in
this section. Relevant and established scientific knowledge is cited in this section and then listed in the
References section at the end. Introductions are intended to lead the reader to understand the authors'
hypothesis and means of testing it.

Materials and Methods: All experimental procedures and reagents are described in detail sufficient
for another researcher to reproduce the findings. This section must be accurate and complete if the
discoveries are to be validated and then extended by others.

Results: The data are presented in this section, giving other scientists an opportunity to judge their merit.
The findings are described with words and also illustrated using figures and tables. Figures are used
to facilitate the interpretation of the data and have accompanying explanations.

Discussion: In this section, authors may present a model or idea they feel best fits their data. They also
present the strengths and significance of their data. Sometimes “Results and Discussion’ are combined
into one section, but when they are separated a reader can easily distinguish the data collected from the
authors' interpretation of it. References: Scientific progress builds on existing knowledge, and previous
findings are recognized by directly citing them in any new work. The citations are collected in one list,
commonly called “References”.

Conclusion can be very short in most cases. Simply state what you know now for sure, as a result of your
research and justify your statement. You might also state significance and suggest further research here.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:

adj. = adjective — npukMeTHHK

adv. = adverb — npucniBHEK

pl. = plural — MHOXHMHA

pp. = past participle — gienpukMeTHHK
N. = NOUN — IMCHHUK

V. = verb — miecioBo

abstract (n) OIJISII, aHOTAIIist

assumption (n) MPUITYILCHHS

authoritative (adj) ABTOPHUTCTHHM, HaTIHHUI
citation (n) [[ITATa, BUCIOBIIOBAHHS
coherently (adv) 3B’S13HO, 3pPO3YMIJIO, TOCITIJOBHO
comprehension (n) PO3YMiHHS

conclusion (n) BHCHOBOK

digression (n)
designator (n)
evidence (n)
existing (p)

explicit (adj)
facilitate (n)
formal-register (adj)
infer (v)

linear (adj)

merit (n)
persuasively (adv)
reagent (n)
reference (n)

sort out (v)

submit (v)
subordinate clause (n)
sufficient (adj)

state (v)
unambiguous (adj)

validated (pp)
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11. AN ACADEMIC CONFERENCE

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “7 know”.

| know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What is an academic conference?

2 | What do conferences usually consist of?

3 | How many categories are academic conferences divided into?

4 | What is the purpose of using visual aids?

5 | Whom is the use of visual aids beneficial to?

6 | What forms do visual aids take?

7 | Why are visual aids the best way to convey your ideas?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | proceedings 9 | panel discussion

2 | keynote speakers 10 | complement

3 | workshop 11 | to be encouraged

4 | participants 12 | interaction

5 | to confer 13 | to save time

6 | visual aids 14 | to convince smb.

7 | to skip over 15 | mutually beneficial
8 | to clarify points 16 | at the mercy of smb.
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An academic conference. A conference is a meeting of people who "confer" about a topic. An
academic conference or symposium is a conference for researchers to present and discuss their work.

Conferences are usually organized either by a scientific society or by a

group of researchers with a common interest. Conferences are usually composed of
various presentations, which are usually followed by a discussion. The work may be bundled in
written form as academic papers and published as the conference proceedings. Usually a conference
will include keynote speakers (often, scholars of some standing, but sometimes individuals from
outside academia). The keynote lecture is often longer, lasting sometimes up to an hour and a half,
particularly if there are several keynote speakers on a panel. In addition to presentations, conferences
also feature panel discussions, round tables on various issues and workshops. Prospective presenters
are usually asked to submit a short abstract of their presentation, which will be reviewed before the
presentation is accepted for the meeting.

A large meeting will usually be called a conference, while a smaller is

termed a WOI’kShOp. They might be a single track or multiple track, where the former has only
one session at a time, while a multiple track meeting has several parallel sessions with speakers in
separate rooms speaking at the same time. Academic conferences fall into three categories: 1. the
themed conference, small conferences organized around a particular topic; 2. the general
conference, a conference with a wider focus, with sessions on a wide variety of topics. These
conferences are often organized by regional, national, or international learned societies, and held
annually or on some other regular basis; 3. the professional conference, large conferences not
limited to academics but with academically related issues. In some disciplines such as the sciences,
presenters usually base their talk around a visual presentation that displays key figures and research
results. Presentations and reports are ways of communicating ideas and information to a group. But
unlike a report, a presentation carries the speaker's personality better and allows immediate interaction
between all the participants. A report is the orderly presentation of the results of the research which
seeks truth and interprets facts into constructive ideas and suggestions. A report is normally built on
research that finds, develops, or substantiates knowledge. Once all the facts are collected, they are
then organized and presented in a report designed to meet a need for specific information. A
presentation is created in the same manner as a report, however, it adds one additional element — the
human element.

A good presentation contains at least four elements:

e Content. It contains information that people need. But unlike reports, which are read at the reader's
own pace, presentations must account for how much information the audience can absorb in one
sitting.

e Structure. It has a logical beginning, middle, and end. It must be sequenced and paced so that the
audience can understand it.

e Packaging. It must be well prepared. A report can be reread and portions skipped over, but with a
presentation, the audience is at the mercy of a presenter. A good presentation will be remembered
much more than a good report because it has a person attached to it.

The goals of conference attendance. The two main reasons to attend a conference are to hear
presentations and to converse with other researchers. Listening to presentations will inform you of
what others are doing (sometimes more clearly than the paper), will inspire research ideas of your
own, and will expose you to different styles of presentation.

Visual presentations. Visual aids provide several ways to communicate with an audience during a
presentation. They can supplement speeches and improve the success rate of the presentation. Prepare
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them well in advance, edit and proof them, and be sure to keep them neat and clean. Before any
presentation, make sure the room will provide or accommodate the

necessary equipment and everyone who is attending. Visual aids can be powerful
tools for effective communication. You are encouraged to use them whenever they might enhance a
speech. They have five important benefits:

¢ they increase understanding ( information is ingested through your eyes — not your ears );

o they save time ( information, that is presented visually is received and processes faster than a
verbal message );

¢ they enhance retention;
¢ they promote attentiveness;

¢ they help control nervousness ( displaying visual aids gives you purposeful physical activity that
lets your body process nervous energy without distracting the audience).

Avisual aid is an object or representation that may be used to clarify or enhance understanding of a
concept or process. The best way to ensure success in learning is to present information in different
formats for different learners. Visual aids help your presentation make things happen. Visual aids
help you reach your objectives by providing emphasis to whatever is being said. Clear pictures
multiply the audience's level of understanding of the material presented, and they should be used to
reinforce your message, clarify points, and create excitement. Visual aids involve your audience and
require a change from one activity to another: from hearing to seeing. The use of visual aids is
mutually beneficial to the audience and you. Visual aids can take many forms and be presented in
many formats: physical objects, white boards, charts and posters, flip charts, overhead
transparencies, computer presentations, e.g. PowerPoint. They add impact and interest to a
presentation. With pictures, the concepts or ideas you present are no longer simply words - but words
plus images. In demonstrations and group discussions, visual aids may be projected onto a screen,
pasted to a board on an easel or displayed on a television. Visual aids may appear in texts and in
handouts.

Posters. Posters are used to promote and explain research work. They are typically shown during
conferences, either as a complement to a talk or scientific paper, or as a publication. They are of lesser
importance than actual articles, but they can be a good introduction to a new piece of research before
the paper is published.

Slides. Slides, either real or electronic, are used in presentations for a number of different purposes.
Some people use them to lull their audience to sleep, while others use them to keep their audience
awake.

PowerPoint presentations. They consist of a number of individual pages or "slides". Slides may
contain text, graphics, sound, movies, and other objects. PowerPoint, however, facilitates the use of a
consistent style in a presentation using a template or "Slide Master". Visual presentations are simply
one of the best ways to convey your ideas and to convince your audience. The famous psychologist
Albert Mehrabian showed that the way people take in information during a presentation is 55% visual,
compared to 38% vocal and only 7% through text.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Abbreviations:

adj. = adjective — npukMeTHUK

adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA

pp. = past participle — gienpukMeTHHK

N. = NOUN — IMEHHUK
V. = verb — miecioBo

bundle (v)
clarify (v)
complement (n)
confer (v)
content (n)
converse (v)
convey (v)

easel (n)
encourage (V)
enhance (v)
facilitate (v)
former (adj.)
handout (n)
ingest (v)

lull (v)

pace (n,v)

panel (n)

paper (n)
proceedings (n)
retention (n)
sequence (in time) (v)
standing (n)
submit (v)
substantiate (v)
transparency (n)
at the mercy (of smb)
flip chart (n)

Glossary
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00’eHyBaTH
PO3’ACHIOBATH, IPOSICHATH
JI0aTOK

00roBOprOBaTH

3MICT, CyTh

CIILJIKYBaTHCS

BUpaXaTH (IyMKY)
CTUI-€KpaH

HiATPUMYBATH, 320X04yBATH
HOCUJIIOBATH, HOMIIMIIYBaTH
JIOTIOMAratH, IMOJIETIIYBaTh
nepiui (3 1BOX Ha3BaHUX)
peKJIaMHUH MTPOCTIEKT
3aCBOIOBATH 3HAHHS
3aK0JIMCYBATH, 3aCIIOKOIOBATH
PHUTM, TEMII; 33/1aBaTH TEMII
CeKIlis, Hapa/aa

HayKoOBa JIOIOBI1/lb, CTATTS
npaili, 3aMucKu (HayK. TOB—Ba)
30epexeHHs y maM’sTi
PO3paxoByBaTH 3a YaCOM
peryTariisi, CTaHOBHIIIE
BHOCHTH Ha PO3TJIST
HiITBEPAKYBATH
JIaro3UTHUB, CIIA

i) KOHTPOJIEM

JIEKIIMHNN TUTaKaT



12. TEAM WORK

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know .

| know I have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | What groups/ teams/ committees do you belong to?

2 | How can tasks be achieved by teams?

3 | Are the teams made up of people with similar personalities successful? If not, why?

4 | What roles can be in the team?

5 | What team roles has Meredith Belbin identified?

6 | What is a well-balanced team?

7 | What stages does the typical team go through?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | teamroles 9 | to achieve the task

2 | effective team 10 | chairman

3 | holistic synergy 11 | shaper

4 | common purpose 12 | resource investigator
5 | personality profile 13 | deadline

6 | task performance 14 | to cancel out

7 | ability 15 | to overcome

8 | weakness 16 | to evaluate
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We spend much of our life in groups that exist for a purpose. We are born into groups (families), we
are educated in groups (classes), we play in groups (sports clubs), we worship in groups
(congregations) and we work in groups (companies). Many of these groups overlap or are divided
into further sub-groups. Some groups, like school classes, meet daily while others, like the quarterly
Health and Safety committee, convene less frequently. Some are formal groups established by
company structure, such as departments, committees and project groups while others are informal
social groups.

In project work tasks can be achieved more easily by teams with a common purpose, rather then by
individuals. Of course, it's important to develop team work through team building so as to get the best
from the team. Dr Meredith Belbin has identified types of team members through his work in Henley
Management College. He made a detailed observation of teams as they took part in a complex business
simulation. He wanted to find out the best mix of people to make up an effective team. His work differs
from previous studies in that it looks at the personality and disposition of the team members rather
than their functional roles. Dr. Belbin carried out a serious of world-wide psychometric tests over 7

years period. The results of these tests led to the identification of the team roles.
Of all those managers tested, only 30% failed to fall into single clear role categories.

Using a Personality Inventory Belbin began to manipulate team membership according to personality
profiles. He found that poor results are obtained when the teams are made up of people with similar
personalities. Belbin created ‘4pollo’ teams made up from people of very high intellect. The ‘Apollo’
teams performed badly because the group members tended to cancel out rather than complement
each other. These people may have been brilliant as individuals in intellectual debate but when they
come together as a team, their discussions did not lead to effective task performance. He suggests
therefore that the ideal team needs a mixture of personality types and abilities.

Belbin establishes that when people are put into a team situation, they take on attitudes which reflect
the way they prefer to behave and interact over and above the roles required by their work function.
He calls this their Preferred Team Roles.

Out of his work comes the notion of team balance. A mixture of roles within a team allows individual
weaknesses to be overcome by the natural strengths of the other team members. These teams
produce a holistic synergy where the total of the team’s efforts is greater
than the sum of the individual parts.

Meredith Belbin has identified 8 team roles:

a) the implementer/company worker, who converts the team's plan into something achievable;

b) the coordinator/chairman, a confident member who sets objectives and defines team member's
roles;

c¢) the shaper, who defines issues, shapes ideas and leads the action;
d) the plant, a creative and imaginative person who supplies original ideas and solves problems;
e) the resource investigator, who communicates with the outside world and explores opportunities;

f) the monitor/evaluator, who sees all the possibilities, evaluates situations objectively and sees what
is realistically achievable;

g) the team worker, who builds the team, supports others and reduces conflict;

h) the completer/finisher, who meets deadlines, corrects mistakes and makes sure nothing is
forgotten.
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There are outward and inward roles.

Outward-looking: Preoccupation and orientation of these members is to the world outside the team.
Generally these are the dominant members of a team: Chairman; Plant; Resource investigator;
Shaper.

Inward-looking: These members are principally concerned with the world inside the team. Generally
whilst not being submissive, these members are not especially characterized by dominance:
Company Worker; Monitor/Evaluator; Team Worker; Finisher.

Outward and inward roles can be paired as follows: Chairman - Company Worker; Plant -
Monitor/Evaluator; Resource investigator - Team Worker; Shaper —Finisher.

Ideally we should look for a well-balanced team. Absence of any role(s) obviously has a weakening
effect but equally the presence of too many of one type can cause teams to fall. For example, with too
many Plants many good ideas are generated but never translated into action. A team composed
entirely of plants and shapers may look brilliant, but will be beaten by a full and balanced team. If
your team has fewer than eight members they can double up where necessary and perform two
functions instead of one, since people invariably have secondary roles. In other word you can operate
an effective team with your people, if necessary.

The typical team goes through the series of stages:

a) forming: the group is anxious and feels dependent on a leader; the group tries to discover
how it is going to operate and what is the ‘normal’ ways of working will be;

b) storming: the atmosphere may be one of conflict between members, who may resist control
from any one person; there may be the feeling that the task cannot be achieved,

c) norming: at this stage members of the group feel closer together and the conflicts are
forgotten; members of the group will start to support each other; there is increasingly the
feeling that it is possible to achieve the task;

d) performing: the group is carrying out the task for which it was formed; members feel safe
enough to express differences of opinion in relation to others;

e) mourning: the group's work is finished, and its members begin to have pleasant memories of
their activities and achievements.

Every team needs a balance of team roles. The best balance will vary
depending on the particular task or project being undertaking and the
environment in which it is taking place.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using
the proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.

108



3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:
adj. = adjective — npukMeTHHK
adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — IMCHHUK
V. = verb — miecioBo

anxious (adj)

attitude (n)

congregation (n)

convene (v)

disposition (n)

dominance (n)
establish (v)

fall (v)
frequently (adv)
increasingly (adv)
invariably (adv)
inward (adj)
monitor (n)
mourning (n)
norming (n)
outward (adj)
performing (n)
plant (n)
preoccupation (n)
shaper (n)
storming (n)
submissive (adj)
support (v)
undertake (v)

worship (v)
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yIIepeKEHHS
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Section 3. Cross-cultural information
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13. EDUCATION IN BRITAIN AND THE USA

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “7 know”.

I know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | When does the compulsory education in Britain and the USA begin?

2 | How many terms are there in an academic year in a British and American university?

3 | When do the students leave the secondary school in Britain/ in the USA?

4 | What are the most well-known Universities in Britain/ in the USA?

5 | What is the difference between British and American public schools?

6 | How long does it take to get a Bachelor’s degree in Britain?

7 | Who sets the standards of school teaching in Britain/ in the USA?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | comprehensive 9 | Master

2 | curriculum 10 | deadline

3 | assessment 11 | accommodation

4 | compulsory 12 | to meet smb’s need
5 | admission 13 | well-rounded person
6 | governor 14 | Bachelor

7 | tovary 15 | tuition fee

8 | supervision 16 | to set the standards
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Education in the UK

Education is a subject about which many British people care deeply. Most believe that the state should
provide education free of charge and to a high standard.

An increasing number of children under 5 receive pre-school education.
Some go to playgroups several times a week, others go to a nursery school
or kindergarten of a school.

Compulsory education begins at 5 and children attend primary school until they are 11, when they
begin their secondary education at a state comprehensive schools, or at the private schools, the most
expensive and prestigious of which are called public schools.

Most children go to state schools. These schools are grant-maintained, i.e. receive money direct from
central government and are run by a board of governors consisting of parents and members of the
public.

In state schools the subjects are taught according to “National Curriculum”, which also sets the
standards to be achieved. Children do standard assessment tests (SATS) at ages of 7, 11 and 14. At
16 students take exams for the General Certificate of Secondary Education.

Some students go on to study for “A-levels” in three or four subjects. In case you pass your exams
well you have a chance of going on to university. Students usually apply to several universities
through UCAS (Universities and Colleges Admission Service) and receive offers of a place.

At most British universities the academic year is divided into three terms. Students study a main
subject throughout their degree course, which is usually a mix of compulsory courses and electives.
Teaching methods vary between universities. Most students have lectures and seminars and there are
practicals. At some universities students have individual tutorials and supervisions.

Many students go to university and study for a bachelor’s degree that usually
takes three years.

Most courses end with exams called finals. Some graduates go on to study for a further degree, often
a master degree or a doctorate. Students must pay all of their own accommodation and living costs,
and some of their tuition fees (since 1999 most have to pay £1000 a year).

Since 1990, the government has offered students loans to help the situation. The loans are between
£3000 and £5000 per year. Students have to pay back their loans when they leave university, but not
until their income reaches £10000 per year. The interest rates are low and there is no deadline for
repayment.
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Education in the USA

Although in general Americans prefer to limit the influence of government, this is not so where
education is concerned.

All levels of government are involved in education and it is considered to

be one of their most important responsibilities.
The federal government provides some money for education through the Department of Education.
But the state and local government have direct control.

The federal government provides some money for education through the Department of Education.
But the state and local government have direct control and are responsible for the education of
students between the age of 5 and 18 or the years called kindergarten and the next five or six years,
which are together called elementary school, and the next five or six years or grades seven to twelve
are part of secondary school, and may be divided in different ways. In some places grades seven and
eight are called junior high school. Other school systems have middle school, which lasts for three
years. High school usually covers four years, from the ninth to the twelfth grades.

By some standards, American education seems to be very successful. Individual states have their own
Boards of Education, which decide the curriculum and what students must have achieved before they
can graduate from high school. Since control over education is mostly at local level, its quality varies
greatly from place to place. There are many reasons for this but the most important is money. In
general, the people who live in city centers tend to be very poor. Those with more money prefer to
live in the suburbs. People in the suburbs pay higher taxes, so the schools there have more money to
spend. Crime and violence are also serious problems in the inner cities, with some students taking
weapons to school.

Most educational institutions in the USA are public, i.e. run by government, but there are some private
schools which students pay a lot of money to attend. Many private schools have a high

reputation but the opposition to private schools is not so strong as in Britain.
Public or private education is much less of an issue than the difference between inner city and
suburban schools. Most parents who have money are likely to spend it not by sending their children
to private schools but by moving to a suburb where the public schools are good.

About 45 % of Americans have some post-secondary or further education and over 20% graduate
from a college of university. High school students who want to study at a college or university have
to take a standardized test. Most colleges offer classes only for undergraduate students studying for a
bachelor’s degree.

Most famous universities include Harvard and Yale, but many others have good reputation. Large
universities often put most emphasis on research.

The US academic year may be divided into two semesters. Students take courses in a variety of
subjects, regardless of their main subjects, because the aim of the curriculum there is to produce well-
rounded people with good critical skills. Students take four or five courses consisting of lectures,
discussion sections and lab sessions, each semester. Students are given grades at the end of each
course.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.

118



Notes

119



4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:

adj. = adjective — npukMeTHUK

adv. = adverb — npucniBHEK

pl. = plural — MHOXHMHA

pp. = past participle — gienpukMeTHHK

N. = NOUN — IMEHHUK
V. = verb — miecioBo

achieve (v) JOCATaTH, J0OMBATUCS
admission (n) BCTYII

attend (v) BIJIBIIyBaTH
board (n) pana

care (v) MIKJTyBaTUCh
costs (n) BUTpaTH

deeply (adv) TJIHOOKO

divide (v) JUTATH

famous (adj) CITaBCTHUI
income (n) puOyTOK
increasing (adj) 3POCTAIOYHMIA
involve (v) 3aJy4aTH, BTATYBATH
last (v) TpUBAaTH

level (n) piBEeHBb

limit (n) MeKa, JTMIT
nursery (n) JTUTSYUH CaI0Y0K
offer (n) TTPOTIO3HITIsT

poor (adj) OiTHMI

primary (adj) MOYaTKOBHIA
private (adj) NPUBATHUN
provide (v) 3a0e3neuyBaTu
quality (n) AKICTh

reason (n) NpUYHHA

receive (v) OTPUMYBATH
research (n) JOCITDKCHHS
responsibility (n) 000B ' S30K
secondary (adj) cepenHin

term (n)

ceMecTp



14. WHAT ENGLAND GAVE TO THE WORLD

1. Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

What do you know concerning this issue? List your ideas in the table left column “I know”.

I know | have learnt

1.6

If you know answers to these questions write them down in the space given after each

question.

1

Do you know any famous inventions made in Ukraine?

What do you know about the most famous inventions of Britain?

What internationally played sport has Britain given the world?

Who patented the first steam engine?

What have Britain’s scientists done to unravel the mysteries of nature?

What countries appeared owing to British empire?

What is British cultural influence in the world literature?

1.7

Circle in the list the words and expressions you know. Write down their translation in the

table and calculate the percentage of your lexical competence.

forefather 9 tribulation

undergraduate 10 | to invent

to hit 11 | torival

to kick 12 | to owe

to prompt 13 | contemplation

survey 14 | to challenge

newcomer 15 | to warn

O NO OB W DN

trials 16 | to exclude
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The American philosopher George Santayana warned, ‘A country without a memory is a country of
madmen’.

Britain really is great. These small isles off the western end of the Eurasian landmass have
contributed far more to the well-being of the rest of humanity than any other country.

It is true Britain gave the world its most popular sport — football — which emerged in the 13th
century in the north of England as a holy day game, and was given the modern rules in 1848 by
undergraduates at Cambridge University.

But Britain has also given the world almost every other internationally

played sport. If you can score points by hitting or kicking something, it was almost certainly
invented by Britain's leisured classes, keen on exercise, team spirit and clear rules. Golf originated
in Scotland in the 15th century. Cricket emerged 700 years ago, and evolved into the game we have
today.

The French may have invented the nearly obsolete real tennis, but the Victorians created modern
tennis. Britain's rain prompted indoor tennis, and table tennis was born. Harrow School gave the
world squash; Rugby School gave the world rugby; the Duke of Beaufort copied the game Poona
from the Indians and gave the world badminton; the Marques of Queensberry took bare-knuckle
pugilism and turned it into modern boxing, complete with gloves.

Every time people play table tennis in China, football in Brazil, cricket in Pakistan or golf in Japan,
they are enjoying Britain's gifts to the world.

The one thing we do say about British that they are a nation of inventors.

A recent survey by the Science Museum complained that 58 per cent of Britons didn’t realize they
invented trains, and 77 per cent didn't realize they invented jet engines. Britain’s engineers helped
to revolutionize the world by building railways across Europe, the Americas, Africa and Asia.

In 1698 the military engineer Thomas Savery patented the first steam engine (later improved by
James Watt), while in 1821 Michael Faraday invented the electric motor. In 1876 the Scotsman
Alexander Graham Bell invented the telephone; 50 years later John Logie Baird demonstrated
television; and in 1989 Tim Berners-Lee invented the internet.

And so it goes on and on — the traffic light, the electromagnet, the underground train (which first
ran near the site of the Edward Road), light bulbs, the pneumatic tyre (thanks, Mr. Dunlop), radar,
the steel-ribbed umbrella, the thermos flask, the pocket calculator (thanks, Sir Clive), vaccination,
penicillin and cloning (thanks, Dolly).

Britain's scientists have done more to unravel the mysteries of nature than any others. Of the four
main forces of nature, Brits unraveled the mysteries of two — Newton with gravity and James Clerk
Maxwell with electromagnetic radiation.

Darwin discovered evolution by natural selection, while Watson and Crick unpicked DNA. Of the
three planets unknown to the ancients, two were discovered by the British. Sir William Herschel
discovered Uranus in 1781, while in 1841 the Cambridge maths undergraduate John Adams, using
orbit calculations, discovered Neptune (beating a French rival by a few months). Britain is second
only to the US in the number of Nobel prizes it has won — twice as many as France and seven times
as many as Italy and Japan.
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Britain didn't just give the world industrialization, but the belief in economic and political liberty, in
free markets and democracy, leading to the modern world's unprecedented affluence and freedom.
Adam Smith, John Locke and John Stuart Mill won the arguments, and Britain's global influence
spread them. Britain didn't invent democracy, but matured it over centuries and ensured that it
became dominant.

Britain's greatest creations are the US, Canada, Australia and New Zealand, all stable, affluent,
successful liberal democracies which have for more than a century been a magnet to the rest of the

world. No other European country ever managed such an achievement. All
stayed free of the tyrannies of fascism, communism and military
dictatorship that benighted almost everywhere else.

With just 1 per cent of the world's population, Britain has united the world with a truly global
language, allowing people to speak to people for the first time in history (French was little more
than a language for elites). These islands make up less than a fifth of 1 per cent of the world's land
area, and yet their capital dictates to the rest of the world its time zones and degrees of east and
west.

Britain's cultural influence is far smaller than its scientific and political influence, but in the written
word it is unrivalled. Moliére and Goethe cannot challenge Shakespeare as the world's most
important writer. More recently, British musicians from The Beatles to Dido have a global audience
unmatched by those of any country other than its former colony, the US. British TV producers
increasingly enjoy a similar status — is there any country that hasn't yet suffered Big Brother or
Who Wants to be a Millionaire?

Britain's national story is the most extraordinary there is. Thomas Sowell, the leading African-
American intellectual, wrote in his epic Conquests and Cultures, ‘Much of the world today, including
the United States, is still living in the social, cultural, and political aftermath of Britain's cultural
achievements, its industrial revolution, its government of checks and balances, and its conquests
around the world'.

The problem for Britain is not that it has too little to be proud of, but too much. After helping free
Europe from fascism, Winston Churchill finally published his History of the English-Speaking
Peoples and explained, 'It is in the hope that the contemplation of the trials and tribulations of our
forefathers may not only fortify the English-speaking peoples of today, but also play some small part
in uniting the whole world, that | present this account’. Today, the need for such a self-confident
national story is as great as ever.
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2. Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time in minutes | number of tasks score
v Tk B 2 E 3 g
jam c Y=
Sl & 58 & | & &
VL max | VL EXmax| EXi | AC max | ACi
1 2 3 4 5 6 7 8 9 10 11
111 Fkx 5 1 3
2 |12 Fkx 10 1 3
3 13 faled 3 1 2
4 | 14 * 5 1 1
5121 faleie 10 1 3
6 | 2.2 ** 10 1 2
7 23 1 | ** 2 1 2
8 2 | * 2 1 1
9 R E 1 3
10| 4 ==~ |3 1 3
II 5 *hkkkk 5 1 5
12 6 | * |3 1 2
13 7 | 2 1 2
14| g | » |3 1 3
15 | 24.1 Fkx 3 1 3
16 | 24.2 * 5 1 1
17 | 25 1~ 15 1 1
18 ] 2 | = 10 1 3
19| 3 | =+ |30 1 4
20 | 4 | = 110 1 3
21 5 | = |10 1 4
22 | 2.6 Fkx 20 1 3
23 | 31 FhxEx 30 1 5
24 | 3.2.1 Fkkk 30 1 4
25| 322 Fkx 13 1 3
TOTAL 240 25 70
4.2 Indicate the results of calculation: VL ; EX ; AC ; PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary

Abbreviations:
adj. = adjective — npukMeTHUK
adv. = adverb — npucniBHEK
pl. = plural — MHOXHMHA
pp. = past participle — gienpukMeTHHK
N. = NOUN — IMCHHUK
V. = verb — miecioBo
achievement (n)
affluence (n)
bare-knuckled
be proud of

benighted (v)

challenge (v)
contemplation (n)
contribute (v)
emerge (V)
forefather (n)
fortify (v)

hit (v)
influence (n)
invent (v)

kick (v)
landmass (n)
leisured classes
light bulb
madman (n)
mature (V)
score (V)
self-confident (adv)
survey (n)

trial (n)
tribulation (n)
well-being (n)

unravel (v)
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15. CAMBRIDGE

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column “I know .

| know | have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1 | How was Cambridge founded?

2 | How can the name of the city be explained?

3 | What does “collegiate university” mean?

4 | Can women be members of the university?

5 | How are the supervisions in Cambridge arranged?

6 | What is special in the academic pressure of the university?

7 | What is the most important day for the graduates in Cambridge?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table
and calculate the percentage of your lexical competence.

1 | scholars 9 | to be admitted

2 | to be scattered 10 | award

3 | torevive 11 | distinctive

4 | trader 12 | prominent

5 | subjects 13 | lectureship

6 | ancient roots 14 | to run a university
7 | admission 15 | to maintain

8 | curriculum 16 | demand
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The University Town
Today's Cambridge is very much a university town. The University has been an integral part of the
city since the early 13th century when scholars fleeing from riots in Oxford settled in Cambridge and began
teaching. In 1280 the first college was founded. Over the years the University has grown to include
29 colleges, and an academic community of more than 12,000 students. The city has its own ancient roots
as a Roman settlement.

The town was revived with the rebuilding of the bridge over the River Cam

during the 8th century. By the 10th century a flourishing market town had grown up in the
wake of trade attracted by the bridge. The effects of the Renaissance were keenly felt in
Cambridge, with changes being made to the curriculum. More subjects were admitted for study, and
Cambridge became a centre for radical religious thought.

While the town continued to grow and flourish during the 17th and 18th centuries, no new colleges
were founded, and little effort was made to develop the University. All this changed with the revival of
university education in the 19th century. New subjects were added to the curriculum, student
numbers rose and the University erected new buildings for teaching and research. Cambridge was
finally awarded the status of a city in 1951.

The University Today

Cambridge is a 'collegiate’ university. This means that students and academics usually must belong
to an individual college before they can become members of the University. This is why there is no
single 'campus' as in many other universities, but rather a collection of smaller neighboring
communities. Students taking their first degrees (‘undergraduates’) live and study largely within their
own colleges; the role of the University is to set their examinations and award them degrees. The
main link between the colleges and the University lies with the Fellows (senior members) of the

colleges, most of whom hold lectureships and professorships in the University. These posts are
grouped into the faculties and departments of the University, each of which

represents a single subject. The faculties organize the curriculum and set the examinations.
They also provide lectures, laboratories and libraries in their buildings, which are scattered throughout
the city.

The University is a self-governing body. A Chancellor is a largely ceremonial post, usually given to
a prominent statesman or member of the Royal Family. The real power rests with the Vice-
Chancellor. Discipline is maintained by University officials called 'Proctors’. But it was not until 1926
that women could be members of University Faculties and hold teaching posts, and only in 1947 were
women finally allowed to hold degrees.

The Colleges
Much of the charm of central Cambridge stems from the intimate character of the college courts and

the beauty of the ancient buildings. These are all within a short walk of each other. Each col Iege
has its own distinctive character and unique history, explaining the way it is
today.

Colleges are headed by a Master or Mistress. Other senior members of college are usually called
Fellows. All are elected largely on the basis of their academic achievements.

Most have heavy teaching and administrative duties, but all regard their own research as equally
important. The number of students in each college varies from fewer than 100 to nearly 1000, of
which usually two thirds or more are undergraduates. Most colleges house all their undergraduates,
and students may find themselves living in rooms which are centuries old.
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Academic stress

Academic work occupies the vast proportion of undergraduates' time. Lectures, seminars and
practicals must be attended, books read, essays and projects written, and all before the looming threat
of finals becomes a reality at the end of their three or four years.

The undergraduate timetable revolves around the three "Terms' that make up
the academic year: Michaela’s (autumn), Lent (winter) and Easter (spring-

Summer). 'Full Term', when lectures and teaching go on, lasts only eight weeks, a very short period
compared to many other British universities.

The much-envied Cambridge system of one-to-one teaching in individual 'supervisions' is organized
for undergraduates by their college. Supervisions are arranged for students by the Directors of
Studies, their academic tutors, and are felt by most students to be the most important part of their
timetable. Supervisors, who set and mark work, may be anything from another student who has
already taken one degree (a 'graduate’ student), to a professor or Fellow who may be the leading
authority in their field world-wide. The supervisions themselves can be anything from friendly
discussions of the set questions over tea and biscuits to high-powered intellectual sparring matches.
The termly supervision report is a great source of anxiety to undergraduates.

The academic pressure on undergraduates can be very intense. Courses at Cambridge are amongst
the most demanding in the country, and the eight-week terms mean that students have very little time
to fit in all their studies. Often students may have several supervisions every week, each of which
usually involves an essay or question-sheet being completed beforehand. It is not unusual to see lights
burning well into the small hours, or indeed until daybreak, as undergraduates across the city sweat
it out over their books and notepads.

While graduate students do not usually have weekly lecture courses or supervisions, the pressure
remains for them to pass their exams at the end of the year. For those pursuing a doctorate, the
nightmare of compiling a 'thesis' can make their last months at Cambridge a lonely time, locked in their
studies or (virtually) chained to library desks. However, everybody becomes preoccupied with work
during the Easter Term. Exams are generally sat at the end of May and the beginning of June, and
libraries throughout the University become full to capacity at this time, packed with serious-looking
students desperately trying to cram as much information as possible into their straining memories
before it's too late.

Lists of exam results are publicly posted on boards outside the Senate House in June, and going to
look for one's name is one of the most nerve-racking experiences students have to face. But
Graduation Day at the end of June is a momentous occasion for everyone. The new graduates don
their ceremonial gowns and hoods and process to the Senate House, where the Vice-Chancellor
confers their degrees upon them in age-old ceremonies called ‘congregations'.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time inminutes | number of tasks score
Tk B % - | &8 g ¢&
sl g g E £ E 3| %
Sl 2 58 F| & &
VL max VL EXmax| EXi | AC max | AC;

1 2 3 4 5 6 7 8 9 10 11
111 falaiel 5 1 3
2 |12 falaked 10 1 3
3|13 fala 3 1 2
4 | 14 * 5 1 1
5| 21 falaied 10 1 3
6 | 22 fala 10 1 2
723 1 | ** 2 1 2
8 2 | = 2 1 1
9 3 | x> |3 1 3
10 | 4 | == |3 1 3
II 5 *hkkkk 5 1 5
12 6 | = |3 1 2
13 7 = 2 1 2
14| g | x> |3 1 3
15| 24.1 falaiel 3 1 3
16 | 24.2 * 5 1 1
17025 |1 |~ 15 1 1
18 2 [ |10 1 3
19 3 | »e | 30 1 4
20 | 4 | == 10 1 3
21 5 | = |10 1 4
22 | 2.6 falaiel 20 1 3
23 | 3.1 *Hxxxk 30 1 5
24 | 3.2.1 Fkkex 30 1 4
25 | 3.2.2 Fxk 13 1 3
TOTAL 240 25 70

4.2 Indicate the results of calculation: VL ; EX : AC . PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Glossary
Abbreviations:
adj. = adjective — npukMeTHHK
adv. = adverb — npuciiBHUK
pl. = plural — MmuoxuHA
pp. = past participle — nienpukmeTHHK
N. = NOUN — IMCHHHK
V. = verb — nieciioBo

academic achievement
academic community
arrange supervisions

attend lectures, seminars,
practicals

audiences (n, pl)
award a degree

BA, Bachelor of Arts
college room
complete a question sheet
curriculum (n)
demanding course
department (n)
director of studies
essay (n)

Fellow (n)

finals (n, pl)
graduate student
hold a lectureship/
professorship

hold a teaching post
Master or Mistress
official (n)
one-to-one teaching
proctor (n)

thesis (n) pl. theses
senior member
termly supervision report
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ciyxadi, ayIuTopist
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Xa3siiH/xa3sika (mym: peKkTop)
1ocazoBa ocobda

Oe3rocepeHe 1H/1. HaBYaHHS
1HCTIEKTOp

aMcepTalis, Te3U

CTapIIUi 32 MOCA0K0 CIIBPOOITHHK

CEMECTPOBHH 3BIT



16. CAMBRIDGE UNIVERSITY LIBRARY

1 Introduction
1.1 Read the text title and hypothesize what the text is about. Write down your hypothesis.

1.2 What do you know concerning this issue? List your ideas in the table left column "I know".

I know

| have learnt

1.3 If you know answers to these questions write them down in the space given after each question.

1

How many libraries does the University Library comprise?

What total number of items is there in the University Library?

Who granted money for digitizing the collections?

What types of the catalogues do you know?

Which year/ century is the earliest catalogue dated?

What is the class mark?

Are the readers allowed to use laptops in the library?

1.4 Circle in the list the words and expressions you know. Write down their translation in the table

and calculate the percentage of your lexical competence.

1 | to comprise 9 | catalyst

2 | to borrow books 10 | serial

3 | to reserve a book 11 | item

4 | to recall a book 12 | to disturb
5 | to hold a book 13 | bar-code
6 | tosearch 14 | prior to

7 | to be available 15 | dueto

8 | to be on loan 16 | elsewhere
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Cambridge University Library is the main library of the University of Cambridge in England and
one of the great research libraries of the world. The University Library (known as UL) comprises five
separate libraries: the University Library main building (located in West Road); the Medical Library;
the Mathematics, Physics, Engineering and Computer Science Library; the Central Science Library;
the Law Library. There are more than 100 libraries at Cambridge University since every college has
its own library, and many faculties have large specialized libraries as well. For example, the Trinity
College Library has more than 300,000 books and Library of the Faculty of History consists of more
than 100,000 books. In total, there are several million books and hundreds of thousands of journals
in these libraries. In addition to the 8 million volumes of the University Library (spread across over
200 miles of shelving); Cambridge University has around 12 million books.

Cambridge University Library is a legal deposit library, meaning that it is entitled to claim a copy of
every publication in printed form published in the UK and Ireland. It also holds extensive collections
of books, journals, maps, microfilms, photographs and sound recordings published overseas and has

extensive special collections of rare books, manuscripts, and other materials. The University
Library also holds some of the world's most important records of the
development of modern science - including the most comprehensive
collection of Newton's papers.

Now the aim of the University Library is to become the world's library that is a digital library for the
world due to the gift granted by the businessman Dr Leonard Polonsky in 2010. This gift
allowed to start digitizing some of the collections in the University Library

and eventually will provide access to them free of charge over the Internet.
Dr Polonsky said: "As reading and research become increasingly electronic, my hope is that this grant
will serve as a catalyst for the digitization and linking of the great libraries of the world so that their
riches can be enjoyed by a global public”. The first collections to be digitized are entitled The
Foundations of Faith and The Foundations of Science. They include the priceless Library's collections
of Newton and Darwin. University Librarian Anne Jarvis (the first woman who took such a position)
said: "Our library contains evidence of some of the greatest ideas and discoveries over two millennia.
We want to make it accessible to anyone, anywhere in the world with an Internet connection and a
thirst for knowledge. This will not only make our collections available to the world; it will also initiate
a global conversation about them". The library has existed in some form since the beginning of the
15th century. The earliest catalogue is dated 1424. From the 16th century it received generous
donations or bequests of books.

Admission and usage of the Library. The Library is open to members of the University and other
registered users on production of a University ID Card (provided it has been validated by the Admission
Office) or a Readers' Card which must be shown to the Library staff if required. Academic staff and
research students from other universities can apply to use the Library for reference. Undergraduate and
taught postgraduate students from other UK universities can apply to access the Library for reference
during Cambridge vacations. Private and business researchers may apply to use the Library for reference
if their research requires access to materials held at the University Library. Please note that researchers
wishing to access the University Library must be aged 18 years or over.

The Catalogues. The University Library has a variety of catalogues for its holdings of books, serials,
microfilms, theses, maps, music, and other materials. Printed books are variously covered by the
online catalogues and the old catalogues. Books published after 1977 will be found only in the online
catalogues; books published before then may be in the online catalogue, or the old catalogues, or
both. The General Catalogue covers books printed before 1978 which were thought at the time of

cataloguing to be of scholarly interest. The Supplementary Catalogues including a
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card index for 1906-1977 cover books which, at the time of cataloguing,
were thought to be of secondary interest to scholarship.

Newton is the online catalogue for the libraries of the University, its dependent libraries, and most faculty,
departmental and college libraries. Newton can be consulted on terminals in the Catalogue Room and
elsewhere, as well as remotely from computers connected to the Internet. It is comprehensive for books
published after 1977, for music catalogues since 1990, and for maps catalogued since August 2000. It also

covers a substantial and growing proportion of earlier books. Also periodicals and journals are

included in the Online Catalogue. Requests for material fetched to the readings rooms can be
made using Newton prior to visiting the Library. Newton will also tell you if an item is on loan. Ifitis,
you can place a recall for it. Newton allows searches by author, title, keyword, ISSN or class mark.
Once you have found the record for the item you are looking for, take a note of the class mark and
the location. Class mark is the unique number given to each book. The item for search will either be
on the open shelves (which you go to yourself), or the item will need to be requested from one of
eight reading rooms. Each reading room has its own unique request form.

ISSN (International Standard Serial Number) is a unique eight-digit number used to identify a
printed or electronic periodical publication. It is the standardized international code which allows
the identification of any serial publication, including electronic serials, independently of its country
of publication, of its language or alphabet, of its frequency, medium, etc. ISSN numbers are assigned
by the ISSN national Centres coordinated in a network. All ISSN are accessible via the ISSN Register.
In libraries, the ISSN is used for identifying titles, ordering and checking in, claiming serials, inter-
library-loan etc. ISSN is a fundamental tool for efficient document delivery. ISSN provides a useful
and economical method of communication between publishers and suppliers, making trade
distribution systems faster and more efficient, in particular through the use of bar-coding and EDI
(electronic data interchange).

Electronic and Digital Resources. The Library’s Digital Resources Area (DRA) is equipped with
56 computers which require a DRA login (separate from any other University login). DRA login
application forms are available from the DRA office, the Entrance Hall, the West Room and online.
At busy times it may take up to four hours to process an application. DRA computers provide access
to the Internet (including nearly 400 databases and over 30,000 electronic journals to which the
Library subscribes), and Microsoft Access, Excel, PowerPoint and Word. Most electronic resources
can be freely accessed on campus, though some require a RAVEN password issued by the University
Computing Service. Current staff and students of the University can access electronic resources away
from the Library by using a RAVEN password. Laptops may be used in the Library provided they
are silent and do not disturb other readers.
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2 Reading

2.1 Scanning. Look through the text and define whether your hypothesis is right. Compare the
information from the text with your notes (1.1).

2.2 Skimming. Find in the text the answers to the questions you failed to respond before reading.
Add the missing answers to the table (1.3).

2.3 Grammar. State the sense relations between words of the marked sentences by using the
proposed algorithm in the Tips.

2.4 Lexis

2.4.1 Tick in the list (1.4) the words and expressions you realized after reading the text
without dictionary. Write down their translation in the table and calculate the
percentage of your ability to guess the meaning of the words from the context.

2.4.2 Find in the dictionary the words you could not translate. Write down their translation
in the table (1.4) and calculate the percentage of new words you should learn.

2.5 Abstracting. Write an abstract using the algorithm proposed in the Tips.

2.6 Translation

Translate the abstract of the text in italics and write it down in the notes.
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3 Summarizing

3.1 Reviewing
Review the text according to the proposed scheme and algorithm proposed in Tips.

3.2 Annotation
3.2.1 Resume the text in a few sentences

3.2.2 List the information you learnt in the table 1.2 Define the degree of self-descriptiveness.
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4 Self-evaluation

4.1 Complete the table

VL EX AC
(velocity) (exhaustibility) (accuracy)
> time inminutes | number of tasks score
Tk B % - | &8 g ¢&
sl g g E £ E 3| %
Sl 2 58 F| & &
VL max VL EXmax| EXi | AC max | AC;

1 2 3 4 5 6 7 8 9 10 11
111 falaiel 5 1 3
2 |12 falaked 10 1 3
3|13 fala 3 1 2
4 | 14 * 5 1 1
5| 21 falaied 10 1 3
6 | 22 fala 10 1 2
723 1 | ** 2 1 2
8 2 | = 2 1 1
9 3 | x> |3 1 3
10 | 4 | == |3 1 3
II 5 *hkkkk 5 1 5
12 6 | = |3 1 2
13 7 = 2 1 2
14| g | x> |3 1 3
15| 24.1 falaiel 3 1 3
16 | 24.2 * 5 1 1
17025 |1 |~ 15 1 1
18 2 [ |10 1 3
19 3 | »e | 30 1 4
20 | 4 | == 10 1 3
21 5 | = |10 1 4
22 | 2.6 falaiel 20 1 3
23 | 3.1 *Hxxxk 30 1 5
24 | 3.2.1 Fkkex 30 1 4
25 | 3.2.2 Fxk 13 1 3
TOTAL 240 25 70

4.2 Indicate the results of calculation: VL ; EX : AC . PSE

4.3 Underline your grade: Grade A=120-160; Grade B=80-119; Grade C=40-79; Grade D=0-39.
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Abbreviations:

adj. = adjective — npukMeTHHK
adv. = adverb — npuciiBHUK
pl. = plural — MmuoxuHa

pp. = past participle — nienpukmMeTHHUK

N. = NoUN — iIMEHHHK
V. = verb — giecioBo
accessible (adj)

bar-code (n)

catalyst (n)
claim a copy
deposit (n)
digitize (v)

disturb (v)
item (n)

fetch material
Foundations of Faith (n)
make a request
millennium (n)
prior to (adv)
provided (cj)

recall a book
reference (n)
reserve a book
search (v)

subscribe (v)
supplementary (adj)
thirst for knowledge
time of receipt
unique number

volumes (n)

Glossary
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IITPUX-KOJL
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CXOBHIIIE
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70

32 yMOBHU

MOBEPHYTH KHUTY
1H(popMaLiiHu pecypc
3aMOBHUTH KHHUTY

IIyKaTH

MIIUCYBaTHCS (Ha BUIJAHHSA)
JOJJaTKOBUI

Kara 3HaHb

4ac OTPUMaHHS KHUTH
YHIKaJIbHUI HOMEp

TOMa (KHU2, nyonikayii)



Abbreviations:

adj. = adjective — npukMeTHHK

adv. = adverb — npucniBHEK

pl. = plural — MmuoxuHA

BASIC VOCABULARY

pp. = past participle — nienpukMeTHHK

N. = NOUN — IMEHHUK

V. = verb — miecinoBo

academic (adj.)

HaBYaJIbHUM, aKaJIeMIYHHI

academic achievement

aKa,Z[CMi‘IHC JOCATHCHHA

academic community

aKaJIeMi4He CIIiBTOBAPUCTBO

accept (v)

BHU3HaBaTH, BBAXKaTU

acceptance (n)

HpHﬁHHTTH, BU3HAHHA

access (n) JOCTYII
accessible (adj) JOCTYITHUN
achieve (v) JOCSITaTh
achievement (n) JIOCSITHEHHS
acquire (v) HaOyBaTH
acquirement (n) Ha10aHHs
admission (n) BCTYII
advantages (n) nepeBaru

affluence (n)

pO3KilI, 6araTcTBO

agreement (n) yroja
allocate (v) PO3IOUIATH
analysis (n) aHai3
anxious (adj) HECTIOKIHHUH
applied (adj) MIPUKJIa THAN

apply for smth. (v)

3BCPTATUCA 34 YAUM-H.

approach (n)

X1

arise curiosity

poOyIKYBaTH JTOMUTINBICTh

arrange supervisions

3I1HCHIOBATH HATJLA

assessment (n)

OILlIHKA

assumption (n)

MIPUITYILECHHS
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assurance (n)

rapaHTis

at the mercy ( of smb)

MOBHICTIO Y YHiHCh BIAII, i

KOHTPOJIEM
attach (v) NPUKITaIaTH
attain (v) JOCATaTh
attend (v) BIiJIBiIyBaTH

attend lectures, seminars,
practicals

BiJIBiJTlyBaTH JIEKIii, CEMiHAPH,

HpaKTI/I‘IHi 3aHATTA

attitude (n)

MIO3UILIIST; CTABIEHHS

audiences (n, pl)

ciryxadi, ayIuTopis

authoritative (adj)

ABTOPUTETHHM, HAaIIHHWIA

award (V)

HPUCYIKYBaTH

award a degree to

NPUCYIUTH CTYIIHb

BA, Bachelor of Arts (n)

OakaynaBp ryMaHiTapHUX HAYyK
cf. BM, Bachelor of Medicine

barcode (n)

HITPUX-KOJ

bare-knuckled

01if Ha Kynakax

be available (v)

OyTH B HassBHOCTI

be of scholarly interest (v)

CTaHOBUTH HaYKOBI/Iﬁ iHTepec

be on loan (v)

6YTI/I B TUMYaCOBOMY

BUKOPHCTaHHI
be proud of (v) TIUIIATUCS
behavior (n) MIOBEJIHKA

benighted (v)

MOTJIMHYTH B TEMPSBY, (TYT

MaHyBaTH BCIOJIH )

bequest (n) 3aImoBIT
blame (V) BBa)KaTH BUHHUM; BUHUTH
board (n) pana

borrow books (v)

OpaTu KHUKKH

bottleneck (n)

ciabke Micle; npoodiaema

breadth (n)

HIMPOYiHb (CBITOTIISINY)

bring up to (v)

JOBOJIUTH (I110-H.) JI0

HEOOXI1THOTO PiBHS
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broadly (adv)

INPOKO, 3arajiom

bundle (v) 00’eIHYyBaTH

campus (n) CTYICHTCHKE MICTEUKO
card index KapToTeKa

care (V) MIKJTyBaTUCh

catalyst (n) KaTaji3aTrop

challenge (n), (v) 1) BHKJIHK

2) KOHKYpyBaTH

3) KuAaTH BUKJIHK;

OCIIOpIOBATH
claim a copy BHUMAaraTH KOITi0
clarify (v) O3’ ICHIOBATH, MPOSICHATH

coherently (adv)

3pO3yMiJIO, ITOCITiOBHO

cohesive system

€IrMHa CUCTEMaA

collaborate (v) CIIBIIPAIIOBATH

collation (n) NIOPIBHSHHS; CITIBCTABJICHHS
college room (n) ayuTOoPIs

commitment (n) 000B’sI30K

common (adj) TONIUPEHUH

community (n) CIUTPHOTA

compatible (adj) CyMiCHHUI

compete (V) KOHKYpYBaTH
competitiveness (n) KOHKYpYBaHHS

complement (n) JOJIATOK

complete a question sheet

3aIlIOBHUTH OHI/ITyBaJIBHI/Iﬁ

JIUCT, aHKETy

complexity (n)

CKJIAHICTD

comprehension (n)

PO3yMIHHS

comprise (v)

MICTUTH Y cO01

compulsory (adj)

000B’ I3KOBMIA

concept (n) KOHIIETILIisT
conduct (v) MIPOBOJUTH
confer (v) 00roBOPIOBATH
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confidence (n)

BIIEBHEHICTH

congregation (n)

peuniriitne 6paTcTBO

consistent (adj) HIOTOJKCHU;
HECYNEPEUWIUBHI

contemplation (n) PO3IyMH

content (n) 3MICT, CyTh

contribute (v)

pOOUTH BHECOK

contribution (n)

BHCCOK

convene (V)

30upaTucs

convergence (n)

1) cXOKEHHS B OHIM TOYII

2) 30MKeHHS

converse (V)

CHUIKYBaTHCA

convey (v)

BHUpaXKaTH, MepeaaBaTH

(mymKy)

cope with (v)

CIIpaBJIATHUCA 3

costs (n) BUTpaTH
create (v) CTBOPIOBATH
crutch (n) HiAopa; MIJIHILIS

curriculum (n) (pl -la)

KypC HaBYaHHS, HABYAIbHUI

TUIaH
data (mu. ot) datum (n) naHi
deeply (adv) TITHOOKO

demanding course

KypC 3 BUCOKMMU BUMOT'aMU

department (n)

BIJI/IIJICHHS, (aKyJIbTeT,

Kadeapa
dependent (ad)) 3aJIeKHUN
deposit (n) CXOBHIIIE
descriptive (adj) OTHCOBHIA
designator (n) 3a3HAYCHHS

digitise (v)

MEepPEBOIUTH B LIN(POBY

dopmy (oumdpoByBaTH)

digression (n)

BIJIXUJICHHS, BIICTYTI

Diploma Supplement (n)

A0JaTOK 10 OUILTIOMY
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director of studies

KEpiBHHK 3aHSATh

disaster (n)

JIUXO

disposition (n)

PO3M0A1JT 000B'SI3KIB WICHIB

KOMaH/1; CXUJIbHICTh

disseminate (v) PO3IOBCIOKYBATH
disturb (v) TypOyBatu

divide (v) JUTATH

easel (n) CTiI-eKpaH
emerge (V) 3’ ABJIATUCS
encounter (v) CTHUKATHCS

encourage (V)

Hi,Z[TpI/IMYBaTI/I, 340X049yBaTn

enhance (V)

1) 36inmbIyBaTi

2) MOCHITIOBATH, TIOJITIIITYBATH

entertain (v)

pO3BaXKaTh

essay (n) pedepart; kypcoBa poboTa
essential (adj) OCHOBHHIA

establish (v) 3aCHOBYBATH

evidence (n) 1) nokas

2) mijcTaBa

existing (p)

ICHYIOUHIA

explanatory (adj)

MOSCHIOBAJILHUH

explicit (adj)

MTOBHICTIO BUCJIOBIICHUH,

TOYHUM, IEBHUM

explicitly (adv)

SIBHO, OYCBHUIHO

exploratory (adj)

JTOCIHI THUIIEKAN

explore (v)

1) nocnimxyBatu

2) po3riisaaTh

facilitate (v)

1) cipusitH

2) moromaraTH, TOJIeTIyBaTH

facility (n)

3acio
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facility (n)

MOYJIUBOCTI, TIOCITYTH

fall (v)

po3nagarucs

famous (adj)

CJIaBETHUH

feasibility (n)

OOTpYHTOBAHICTh; PEATBHICTh

feedback (n)

BiJ[3UB, BIJIT'YK

Fellow (n)

TOBapHII (mym: crapiia
1ocazoBa 0coda, WieH paau

KOJICIIKY)

fetch material to reading rooms

JOCTaBJISITH MaTepial y

YUTAIBHY 34Ty
finals (n, pl) BUITYCKHI ICTIUTH
flip chart (n) JEKIMHUI 11aKat
forefather (n) npabaTbKo
formal-register (adj) 3arajJbHONPUHHATHIA

former (adj.)

NepIIHi (3 TBOX Ha3BaHUX )

forming (n)

cTajist popMyBaHHS

foster (v)

340X04yBaTH, CIIpUATHU

Foundations of Faith (n)

OcHosu Bipu

get around (got; gotten) (v)

YHUKATH, 3HAUTH BUXI1]

give the seed

JaBaTH IIOIITOBX

graduate student (n)

acIipaHT, CTapIIOKyPCHUK

handout (n)

PEKJIaMHHI MPOCTIEKT

hang-up (n), (v)

1) npoGnema

2) TasTUCS; BIAKIAIaTH

hit (v)

ouru

hold a lectureship/
professorship

o0iliMaTu mocafay Jiekropa/

mpodecopa

hold a teaching post

o0iliMaTu mocaay BUKIagada
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impact (n)

BIIJIMB

implement (v)

S,Z[iﬁCHIOBaTPI, BHUKOHYBATH

implementer (n)

BUKOHABEIIb, SIKUH pealtizye

3aIyM
implicitly (adv) Oe3nepedHo
improve (V) HOJTIMIITYBaTH
income (n) npuOyTOK
increasing(adj) 3pOCTAIOUMIA

increasingly (adv)

O1TBIIIOI0 MIPOFO

individual (n)

JIFOJMHA, 0co0a

infer (v)

pO6I/ITI/I BHUCHOBOK,

MaTH Ha yBa3i

influence (n) BILTUB

ingest (v) 3aCBOIOBATH

inherent (adj) pUTaAMaHHUI

insight (n) NPOHUKHEHHS JI0 CYTi

intermediate (adj)

OPOMIKHUHN

invariably (adv)

0e3 BUHATKIB

invent (v) BUHAXOJIMTH
investigation (n) JOCITKEHHS
investigator (n) JOCITITHUK

involve (V) BTSTYBaTH

inward (adj) CTIPSIMOBAHUH yCEpPETUHY
item (n) €K3EeMIUTSP, OJTUHHIIS
keep track CTeXKUTH

kick (v) OWTH HOTOIO

lack (n) BIZICYTHICTh

last (v) TPHUBATH
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launch (v)

3aIlyCKaTu, NOYNHATU

learning outcome (n)

pe3yJIbTaT HaBYaHHS

level (n) piBeHb

light bulb (n) CJIEKTPHYHA JIAMIIOYKA
limit (n) Mexa

linear (adj) JTHIHHUNA, BY3bKHI

linking word (n)

3’€I[HYB3J'II)HC CJIOBO

lull (v)

3aKOJIMCYBATH, 3aCIIOKOOBATH

madman (n)

OOXKEBIILHUMN

make a request (V)

3poOUTH 3asBKY/ 3aIIUT

manageable (ad))

KEpOBaHUI

master or mistress (n)

XassiiH/Xa3stiika (mym: pexTop)

merit (n) 3aciyra; TiHICTh
millennium (n) TUCSYOITTSI

pl. millenia

monitor (n) KOHTpOJIEP

mourning (n)

CTaJIisl 3aBEPIICHHS

multithreading (n)

HOLIYK NapaieiabHUX pillleHb

norming (n)

CTaJIisl BpEeTyJIIOBaHHS

novel (adj)

HOBHI1; HEBIOMUM

nursery (n)

NUTAYUHN CaTOUYO0K

objective (n)

MCTa

obscure (ad))

HEUITKWH, HeBU3HAUYCHUH

obtain (v) npuadaBaTi
offer (v) TTPOTIO3HITIsT
official (n) 1ocajioBa ocoda

one-to-one teaching

Oes3rocepenHe, 1H/. HaBYaHHS
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onset (n) MIOYaTOK
orderly (adj.) BIIOPSITKOBAHHIA,
OpraHi30BaHHMA

outcome (n)

HiICYMOK; pe3yJbTar

outlet (n)

JDKEepesio

outward (adj)

CHpSIMOBaHUIN HAa30BHI

overhead (n)

po30pa IUTiBKa

overwhelming (adj)

HpI/IFOJ'IOMH_IJ'II/IBI/Iﬁ

pace (n,v)

pHUTM, TCMII; 3a1aBATH TCMII

panel (n)

cekuis (rpyna
daxiBIiiB),Hapaaa

panel discussion

00roBOpeHHs, 1edaTH,

JCKYCist

paper (n)

HAayKOBa )IOHOBi,Z[b, CTaTTAa

participate (v)

OpaTtu y4acThb

partnership (n)

CMiBPOOITHUIITBO

paste (V)

BCTaBJIATU, HAKJICHOBATHU

peer- review (V)

pelLeH3yBaTH

performing (n)

CTaisl pe3yJbTaTUBHOI pOOOTH

persuade (v) NIEPEKOHYBaTH
persuasively (adv) NIEPEKOHJIUBO
pester (V) JiMaTH

plant (n) TeHeparop inei
pledge (n) 000B’sI30K
poor (ad)) 01 qHMI

practical application

MMPAKTUYIHEC 3aCTOCYBAHHA

prediction (n)

MIPOTHO3; MepeapiKaHHs

preoccupation (n) yIepeKeHHS
primary (adj) MOYaTKOBUHN
prior to (adv) 710

prioritize (v)

BiJlIaBaTH MIPIOPUTET

private (adj)

MIPUBATHUI

proceedings (n)

mparii, 3anMcKu (HayK. TOB—Ba)
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proctor (n)

THCTIEKTOP

promotion (n)

pEeKJIaMyBaHHs], IPOCYBaHHs

property (n)

BJIACTUBICTH; OCOOJINBICTD

prove (proved, proven) (v)

JIOBOJIUTH

provide (v)

1) 3abe3neuyBaTu

2) HagaBaTh

provide lectures and
laboratories

MIPOBOMTH JICKIIIT i

1a00paTOPHI 3aHITTS

provided (cj)

3a yMOBH

pursue (V)

1) caimyBaru (MeTa)

2) po3risaaty (TIUTaHHs)

qualitative (adj) SIKICHUI
quality (n) SKICTh
quantitative (adj) KiJTbKICHU
reagent (n) pEaKkTuB
reason (n) npUYrHA

recall a book (v)

HOBEPHYTH KHUTY

receive (v) OTPUMYBATH

recognize (v) BU3HABATH

refine (v) YIIOCKOHATIOBATH

reflect (v) BiJ/I3epKATIOBATH

refute (v) JIOBOJIUTH; CIIPOCTOBYBATH

regardless (adv)

HC BpaXxOBYIKOUU, HC JUBJISTYUCH

Ha

reject (v)

BIIXWIISITH; BIOKUIATH

relevant (adj)

1) nopeunuit

2) pelieBaHTHHIA, BIAMOBITHUI

remediate (V) BiJTHOBJTIOBATH
render (v) HA/IaBaTH JOTIOMOTY
renewal (n) OHOBJICHHSI, BIJIPOKECHHS
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research (n)

HAyKOBI1 TOCIKEHHS

research advisor

HAYKOBHUI KEPiBHUK

reserve a book (V)

3aMOBHTHU KHUT'Y

responsibility (n)

000B ' 130K

responsible (adj)

BIJIIOBIAIEHUN

retention (n)

30epexeHHs y maM’ sITi

run a university

KepyBaTH YHIBEPCUTETOM

scaffolding (n) PHIITOBAHHS
scholar (n) BUCHUIA
scholarship (n) CTHIICHTIS
scholastic (adj.) HaBYAJIbHHHA
score (V) paxyBatu

search (n), (v)

1) nomryk, 2) urykatu

secondary (adj)

cepeHin

seek out (V)

IIyKaTu, HaMaraTtucs 3HAUTH

self-confident (adv)

BIIEBHEHUH Yy cO0i

senior member

CTapIIXi 3a I10Ca/I010

CHIBPOOITHUK

sequence (in time) (v)

PO3paxoByBaTH 3a YaCOM

set (v) BCTaHOBJIIOBATH
set out (p.p) BCTaHOBJICHU I
shaper (n) oprasizarop

signatory country (n)

KpaiHa, 110 MiJIucana J0ToBIp

skill (n)

BMIHHS, MaiiCTEPHICTb,

HaBHUYKa
skillful (adj) BMUJTHIA
skip over (v) nepecTpuOyBaTH
solution (n) pilieHHS

sort out (v)

BiZIOMpaTu, copTyBaTu

standing (n)

penyTailis, CTAaHOBHILE

stick (stuck) (v)

3aCTpsTH, 3arpy3HyTH

storming (n)

CTajisl KOH(DIIKTY pi3HUX i7ei

stuff (n)

MaTepiai
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submissive (adj)

HOKIpHUA

submit (v)

1) BHOCHTH Ha PO3IJIST

2) MiIKOPSATHCS

subordinate clause (n)

HiApsIHE pEUCHHS

subscribe (v)

HinIrCcyBaTUCS (Ha BUIAHHS)

substantiate (v) iITBEPKYBATH,
0OTpyHTOBYBaTH
subtask (n) IPOMIKHE 3aBIaHHS
suburbs (n) nepenMicTs
supervisor (n) KEPIBHUK
supplementary (adj) JIOaTKOBHI

support (v) HiATPUMYBATH, JTOTIOMAraTu

sustainability (adj) CTIHKICTh

sway (V) KOJIMBAHHS

syllabus (n) HaBUYAJIBHHIA IJIaH, IPOTrpama,
PpO3KIIa

synchronize (v) CHUHXPOHI3yBaTH

tackle (v)

JI0JIaTH; BUPIIIYBaTH

take a degree

OPUNHHATH CTYIIHb

tax (n)

MOIaTOK

teaching and administrative
duties

BUKJIAIALBKI T

aJIMIHICTpATUBHI 0OOB’SI3KU

template (n)

1r1a0JIo0H, B3ipelb

term (n)

ceMecTp

termly supervision report

CEMECTPOBHHA 3BIT

thermos flask (n) TEPMOC
thesis (n) pl. theses JMCEepTarlis
thirst for knowledge (n) )Kara 3HaHb

time of receipt (n)

qaC OTpUMAaHHA KHUTH

tough entrance requirements

YKOPCTKI BCTYITHI BUMOTH

transparency (n)

IaIlO3UTUB, CHA

trial (n)

BUMPOOYBaHHS

tribulation (n)

CTpakJaHHs, 0ima
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tutorial (n)

KOHCYJIbTAIlisl KepiBHUKA

unambiguous (adj)

HEJIBO3HAYHUM, YITKHH

undergraduate (n)

CTYJEHT MOJIOAIIUX KYpPCiB

undertake (v) 3IIHCHIOBATH

unravel (v) posragyBaTH

upgrade (v) i IBUIIYBaTH(TEX HIYH1
MOYKJIUBOCT1)

use the library for reference

BUKOPUCTOBYBAaTH 0i0Ii0TEKY

SIK 1H(pOpMaIiitHui pecypc

utilities (n)

KOMYHaJIbH1 MAMPUEMCTBA

validated (pp)

10 Ma€ 3aKOHHY CUITY,

3aTBEP/IKCHU I
violence (n) HACUJIBCTBO
W
weak link CITabKe KiIbIle
weapon (n) 30post
well-being (n) T00poOyT

wishful thinking

npuiiMaHHs 0a’kaHOTO 3a

niiicHe
workshop (n) CeMiHap, CEeKIIisl, CHMITO3iyM
worship (v) TTOKJIOHSITHCS
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